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ABSTRACT 



'\'\}\^ [irojecL continued to evaluate the effectiveness of an Integration Program 
whicii [lad been in prbgress'for the preceding year. Of the original participants, 
saii^e iiad been flLilly ma Lns treamed into regular programs, some have ^pntinued inte"- 
gration into preschool programs, and some are now of suitable age to part1^c^pate 
in integra tion/ in the primary grades,. During the second year innovations made 
to enhance the/ value of the experience to the students included hlJring of aides 
to accompany aCudents tO' the integration sites and improvement's in record keeping 
and data recording procedures. The role a^d function of an aide in this situa* 
tlon was more^ clearly defined and the responsibility of teachers receiving handi- 
capped students was clarified. The integration experience was related to the 
cKlld's total Individual Educational Plan* > | 

non-retarded 



Published informatic^n continues to indicate that* interaction with 
peers is valuable f(^x the ha^ndicapped; recent work 1^ extending this concept to 

ts has Identic 
ame time numer- 



the severely handicapped* The experience of the preceding projec 
fled some anreas of improvement iti the participarits, but at the 
ous probleras have arisen, all of which^ were not completely s61vid 



Our research question was; **Can severely handicapped preschool children be 
succesfifuljly integrated /into regt^ar preschool and pl^u^ary programs?'* Some 
conditions which contribute to an affirmative answer toXthls question wer'e ► 
identified. Changes l^ attitudes and performance in participants. Including 
s tudents J parents , and 'Staff, were measured* Ins truraenoa tlon to strengtheij the 
ef fectivepess of the.ptogram was also developed* Infonpation was gathered on all 
groups before and aftei^ the Integration experience, this data was compared to^ 
that from a control non-integrated group* Materials produced as a part of the 
project are .included with this final report. 



The integration effort has become "^M^ategral part of the program for young 
several yfhandicapped stvidents in Merced County* It has received the support of 
special /class teachers, regular cla3S teachers, and parents* Adminis tractive 
support Iwals received from the directors of the receiving programs^ ^ Thfese 
directors and members of their staffs have formed a project Advisory CouncOt 
which hiis been the policy making body of* the' project* ' ^ * 



^Pt^oject 



success has been demonstrated to some extent by statistical analysis 6f 



data, this year incorporating a longitudinal dimension Into the analysis. In 
additloti anecdotal reports of student participation were maintained and comments 
Ky participants were gathered; all of which helped to establish the value of the 
experience and helped to evaluate the process and product. The results obtained 
from tl>e project not only validate the^ existing program of integration In this 
county but, hopefully, , will jsstablish Its usefulness and practicality for other 
agencies who desire t<j implef^nt similar projects. 
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HISTORICAL OVERVIEW AND LITERATURE REVIEW 

Section 1. Rationale for the Project 

The 1,977 report noted thjit research on the eftects ot integrating handicapped 
children into regular programa was largely limited to the mLldly handicapped. 
Recently more interest has been ahovn in integrat Ion of more severely handicapped. 
(Ziegler £c Hambletont 1976; Peterson, Peterson & Scriven, 1977) In a recent 
review, Snyder, Apolldni, and Culler ( 1977) identified the expected outcomes of 
SLLcli integration and suggested strategies whicft wguLd lead to these butc:omes« 
They stated that research on integration has not showrt automatic improvement in 
.';ocial skills, general acceptance, or adaptive behavior without specific tt^f^^hing 
practices to improve them. The following studies represent a sample o'f the litera- 
rure examined in relation to the itopic of this study. 

Many studies (Schurr, et al,, 1967; Gottlieb £c liudoff, 1972; Shotel, et al*, 
1972; Lewis, 1973) suggest that integration of handicapped is beneficial; how** 
ever^ hard data and data referring to very young severely handicapped children 

\ 

was unavailable. Newell Kepart (Kraft, 1973) was. quoted as saying that ''children 
with relatively minor problems have more to gain from normal contacts with their 
peers than they *do from separation, even for short periods of time, for the. purpose 
of special help.'* Based on their observations of an integrated and a segregated 
class of young T.M.rVs, Ziegler and Hambleton (1976)» concluded that placement 
of T.H,R, classes in regular school was effective in promot ing more normal social 
interaction for the retarded. They also observed that there was little stigmati- 
zation or victimizing of the T.M.R. jstudents* 

Kraft (1973) suggests a two-pronged attack, (1) defining or deciding which 
children need special classes and (2) helping teachers or regular classes to cope 
with and want, to cope with students who present less than extreme learning or 
behavioral problems* , 
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Acconllnv, to kjilacl (1973)^ "handicapped children have the eiime needa ae all 
children, aB well as Rome ihat are untqiK'ly their own." Dtjnn (l9f>H),, Lilly 

V 

(19^0)^ (^Ijr i e Lopo les Keiiy (1969) ar>;(ie that children lose more ihan th*fv ^'.a i n 
in fio t f-contalned classes. Garrison & Mammlll (1971> polntf?d out that mildly 
ffciarded students are not as different as their taol^ation would lead one to 
Ijt^lieve. Ilaring (19'>7) suggested that tlie attitudes and nnderstand^tngs teachers 
have are Influential In determining intellectual, social, and emotional adjust- 
mo\\\ of clxildren. 

Since a si^^nlflcant amount of behavior Is learned by observation and imlta'» 
^'Bandura, l97=l) the assumption is that youn^ sie/ereXy handit:apped children 
Jill team more appropriate aocial and emotional types of behavior patterns from 
revnilar preschool children. This Is confirmed hy Peterson, et. aU (1977) who 
tound tliat non-handicapped models were more effective as models for handicapped 
children ttian their handicapped peers- Furthermore, teachers * teacher aides , 
and parents' attitudes toward integration may pla^*a very significant role in 
Che actual success a severely handicapped child experiences In the integration 
process* These are the issues being addtesaed this research ^>roject* More- 
over, there \s ,a,, need for hard data that either supports or refutes the integra- 
tion of severely handicapped preschoot childre^. Such information^has profound 
implications for theory and practice in special education* Is integration bene- 
ficial to handicapped and/or non-handicapped youngsters? How should the instruc- 
tional programs, staffs, and facilities be planned? Research into this area will 
provide datd for those who are in the position to make such decisions* 

An Interview conducted by Mary Glockner (1973) with Dr* Jenny Klein, Director 
of Educational Services, Office of Child D^elopment, provided guidelines for 
integrating handicapped youngsters into regular programs* According to Dr. Klein' 
(Glockner, 1973) ^ there are real advantage^ for both the handicapped and normal 
youngster In integrating them in regular programs. The>r learn to accept, appreci- 



^lte» tind und€*r at iind each other. Fur t lu^nnorr , N^irfior^i^ ol re^nJiir ^tudeiitH da well 
liand tcspped « t lulm i .ri [tro \ il ijml I t-n \ \\ i ram i uf r i» r. i i cupped vhi 1 dr«ii 

'I'll I fl fiturly is ni\ itKlewHion df rewetirch coiutuc * t'<l dnilnK i h4f 1 / blIiooI 

year by the Merced CouiUy Department of Kduc^it I oti. Tlio prevloun HtiidLbs Inveuti-- 
t ed the f eaa Lbl 1 1 ty of preschool and Klnder^ar t en -I ii t iTT^t t ton. The reaui ts were 
promising and the projecta prodnct^d workable atrale^'. lef^ to deal wLtli the problema 
t^ncoiintered tn workiriK with multiple aj;c*ncte3 in a rural cornn^in 1 1 y. Reports on 
l\\e 1976-77 andf^the 1977-78 projects are aviiUahfe upon request, 

I'he research question **Can severely handlcapptd children between the a^ea of 
three and toiirteeq ^e successfully Integrated Into regular preschool and primary 
pro^^rams?'* If so^Minder wftat conditio^g, if not^ why not? What- changes can be 
observed, as a result^-of In te^gra 1 1 on. In participants, thetr parents, and their 
teachers? What strategies are most effvtive In Improving communication between 
special cla^ and receiving teachers? What- form of inservice tjj^ining for staff 
should^e provided?' What staffing patterns will be most effective in promoting 
in tet:ra r i oTi Some of these questions are hopefully answered tn the course of this 
study. 



• MKinODS AHI> TAKCtlT POPDLAl tONS 
T/ie research reported on this paper was concluded during the 1977-/H school 



year* It reli«d heavily on the work completed tlie t>rev/lotJB year^(Coy, 1977)< 

before^ extensive effolrts had to be made in preparation for actual integration. 
Representatives of agencies involved, parents and project personnel participated 
in' orientartion sessions and coordinative planning, A general timeline of events 
is presented in Tabletjll' 

A total of 35 handicapped Children between the ages of three and fourteen 
yeara logged approximately 4^300 hours between Movember 1^ 1977 and May 31, 1976 
in regular education piiograms* These students served as the experimental group* 

They attended Schelby Center for Special Education, Danielson School and Mc Swain 

. ■ * ^ 

Elementary SchooK They^ their, parents ^ teachers, and other staff members 
served as experiemental subjects, 

A sample of non^integrated students from programs operated by the Fresno 
County Department of Education which had similar characteristics to the experi-^ 
mental group was secured* These 'chfldren attended Addlcott School in Fresno* 

*The integration sites selected included* three Headstart programs and Child 
Development Centers for non-handicapped children and four eljementary schools* 
Participating schools are listed In Table II« 

Parents of the- experimental grO|jp wfre given quest ionaires dealing with 
their perception of their child and their attitudes and expectations concerning 
Lnte n before and after the project. Parents of children In whose classes 

handica^ed^ students were placed were notified about the project and its purpose 
add were Siven <)uestL6naLres on their attitudes towards integration as well* 

Teachu^ af both handicapped and regular students were given quest iona ires 
' evaluating jfheli^ attitude, interest^ and support of Integration^ These were 
administerecL^o the entire staff at the spec ial school and to a sample of those 
at the other f&chools* 



Project 0taff including aides'*^ employed for the prpjet^t recorded anecdot^'l 



data regarding their experience, aoU observations. \ 

Samples of all instruments used, to gather information for the project are 
included tn Appendix A, Anecdotal information compiled during unobtrusive monitor 
ing of^the students was abstracted and prepared in case study form* these are in- 
cluded as Appendix ^ 
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^Ctlvlty; 

* 

OrganLzat Ion 

Development of Inservtca 
Package 

Pretest: Students 

Pretest: Parents 

Pretest: Teachers 

Present Inservlce 

Ii^tegratlon: 

Phase I 25% 
Phase II 50% 
Phase III 100%' 
..Interim Progress Report 

Post test ; Students 

Posttest: Parents 

Pos t te*s t : Tdachefl 

Data Analysis 

Final Report 



July 



Aug, 



Sept 



Oct. 



Nov, 



Dec. 



Man. 



Feb. 



Mar. 



Apr. 



May 



June 




li 



TABLE 1- 



, Schools 



PARTICIPATING SCHOOLS IN THE INTEGRATION PROJEC'^ 



Type 



E xp/ Con 



Participants 
^ Parents Students Staff 



• 


Schelby Cep-teY 


Handicapped Childr/n 


Ex^ 


28 • 


27 




15 


f 


Addicott 
Headstart ^ 


Handicapped Cliitdren 
^ Regular Preschool Ch lldren 


Con 


•o ^ 


1? 




10 




Merced 




Exp 




- A5 


(6 J* 


10 




' Delhi 






A5 




(6)* 


10 




Stevinson 


■ _ ^' - 


Ex^> 


30 


36 


(A) ■ 


7 


* 


Child-' Developnient, 


Regular Preschool Children 














Merced ' , .' 




Exp 


115 


115 


(11) 


19 




Elementiary School Programs: 
















WlntOB (3 Classes) 




Exp 


^ 180 


' 90 


(5) 


5 




Fremoht (2 Classes) 




Exp 


120 


60 


(A) 


6 




Sheehy (1 Class) ^ 




Exp 


60 


30 


(A) 


A 




Hllmar (3 Classes) 




Exp 


180 ' ■ 


90 




' 9 




^Number of students integrated 


into each Center. 


t 
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STATISTICAL APPROACH AND ANALYSIS 



An analysis of covariance waB employed for appropriate data gererated by 
this research, including Lcomparis'ons made on thei Teacher Attitude Tc>wa1:d Inte- . 
gration (TATI) , Parental Attitude Toward Integration (PATI), Home Behavior ^ 
Inventory (HBI), Preschool Attainment Record (PAR) , Day Care Inventory (DCI), 
Teacher; Perception of Pupil Behavior (TPPB) , Parental Perception of! Pupil 
Behavior (PPPB) and the Utah <nd Peabody Language meafiures (Utah and PPVT) , 
Pre- and i^ost- measures weVe evaluated by oiean^s of the F Test. Certain segments 

■ ' • ^ ' J 

of the data were subjected to comparison on the basis' of the T distribution wher 
suitable-. ' . ' 

^ Isaac and Michael (1974) . sug^st that the analysis of covariarfce i^ a con- 
venient means to dlloJ^ for dif ferences in samples where exact matching is not 
possible, in that it adjusts for ir^itial differences between group^. 

For purposes of this study the. .10 level qf significance was Considered 
appropriate. Winer (1971) potes that this Tevel or even higher v^'^ues would be 

suitable for many kinds of educational research. 
A 

Information whic^h was not a'nalyzable or did not lend itself to statistical 
treatment is presented in tabular or graphic form. 



DATA PRESENTATION AND RESULTS 

( 

X " ^ 

Data presented here falls* into two categories, that relating to attitudes 
on the part of parents and teacher attitudes toward integration, and descriptive 
data on student performance. .Table 3 shows the results of the parent surveys 
before and after the project, an increase in^f^ates a more positive attitude. 

TABLE 3 

' ' - PARENTAL ATTITUDE TOWARD INTEGRATION 
SURVEY RESULTS FOR INTEGRATED STUDENTS 



SCHOOL 


N 


PRE 




POST 


CHANGE . F 






X" 


SD- 


X 


sd" 




Schelby 


13 


56.54 


4.29 


61.00 


7.54 


+8 % .516 


Danlelson 


5 


67.2Ci 


9.07 


66.40 


12.26 


- 1.2% 


Mc Swain 


3 


54.67 


2.08 


62.33 


11.55 


+14 X \ 



ANCOVA SIG* OF 
. F 



NS^ 



Total 21 58.81 7.17 62.48 9.10 .M2 NS 

Althoug{i^the differences are generally in theiposltlve direction they sre not 

statistically slgnif Tcant. 

The Information In Table 4 summarizes the results on the Teacher Attitude 

Toward Integration questionnaire administered before and after Integration. Asj 

above, an increase indicates a mote positive attitude. 

V . ■ TABLE 4 

TEACHER ATTITUDE TOWARD INTEGRATION 

i EXPERIMEKTAL VS. 'CONTROL 

^ AKCOVA I SIG. OF 
SCHOOL N PRE POST /*" CHAHGE F F 

* X . SD X SD 

Schelby 9 56. QO 6.24 55.33 10.41 -1.2% 

Addlcott 10 44. 17 14.82 42.50 9.75^ -3.87o 



' _ Total 1.67 (IS 

ERIC • 9 



Again, no significant' differetice can be seen between the groups. The 
changes , I though n^gat ive, are small and there was a wide variety among the 

■ J * ' • 

responses frqjn both groupsi. * * ^ 

Descriptive data for students was gathered with two typ^ of instruments, 
rating scales, \pPPfi, HBI, TPPB, DCI, AND PAR) and standafized tests, (Utah and 
PPVT). Figure 1 display^ the growth observed by^ parents in the area of general 
adjustment and socialisation as reported on the PPPB for children who partici-^ 
pated in the ^oj-ect for' two years- \ . ' ^ 



66 

65 

64 

63 

62 

61 

60 

59^ 

58 

57 



+ 7 




' \ ' ■ ■■ 

Post 78 , % Change 



Pre 76 



Post 77 



Pre 77 



Fig. 1 Pa ren t^J Perception of Pupil Behavior, Observed Growth October, 
19^76 to" May, 1978 (N = 5) 

Flgur<e 2 presents the growth observed on th^ areas measured by the HBI 

dyrlng the course of the^ Integration project for* Schelby«<:enter students. 



21 
20 
19 

18. 
17 

16 
15 
14 
13 
12 
11 
10 
9 
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Pretest 



Ext rave rs ion 
•Cons idera teness 

\ ^ 

Taek-Orientation 



Distractibility 

Hostility 
Introversion 



Post test 



Fig» 2 Home Behavior Inventory Scores for Integrated Children, 

^ / 10 . 



0 



rabl« 5 compar«6 pr« and post m«dsur«a on tb« HBX. Whil^ all dr«as 
cor\5id«r«d ^h^w^d changed in a **posi t iv^**" dir^c t Ion, ^.g., d«cr«as« in intro- 
v«rsij»n, increase in task-orientation/ two ar^aa in particular showed signifi* 



*ca 



/ 

nt changes, Hcfst^htty and Distract^bility. 

TABLE 5 



CCMPARISON OF MEANS FOR EXPERIMENTAL 
GROUP ON HOME BEHAVIOR INVENTORY (N - 21) 



SIG. OF 



QUALITY 


PRE 




POST 




CHANGE 




t 


t 




X 


SD 


X 


SD 










Extraversion 
y 


20. A3 


3.08 


20.76 


3.3A 


+ 1.6% 




^(75 


MS 


Td8k*0ri«ntdtion 


15.38 


3.88 


15.81 


3.28 


+ 2.77. 








Introversion 


8.81 


,3.A9 


8. lA ' 


■2.73 


- 7.67. 




977 


MS 


Hostility 


10.81 


A. 55 


9. lA 


2.13 


-15.A7, 


2. 


152 


025 


Diatractibility 


12.81 ■ 


3.67 


lU 52 


3.19 


-10.17. 


1. 


715 


05 


Considerateness 

The TPPB yields 


19.29 A. 31 
information on 


19. 71 A. lA + 2.2% 
the general functioning of 


A6A 

children 


NS 
as 



related to integration, a higher score is more positive. Figure 3 shows the 

ratings for participants before and after integration. 
* 1* 



60 
59 
58 
57 
56 



X = 59 . 5 



X = 57.2 



T 



T 



Pretest Posttest 
Fig. 3 Teacher Perception of Pupil Behavior Pre and Post Integration (N = ^0) 
Since this data based in most cases on ratings by different teachers from 
October to May statistical treatment would be inappropriate. 



The DCI Is a companion instrument to che HBI reported above, administerisd 
by the teacher. Figure A presents data on students integrated into regular 
programs.' As noted, chese' ratings were macfe by different (^servers in most 
instances, hence analysis would not be appropriate. 



18 
17 
16 
15 
lA 
13 
12 
11 
10 
9 
8 



/ 




Ext ravers ion +6.5% 
Cansiderateness + 



Task-Orientation + 9 7o 



Distractibllity " -12. 3'^ 
Hostility + A. 5% 

In t rove rs Ion - 5 . 37o 



. ~ T~ 

Post tes t Dimension 



7^ 

Inge 



Pretest Post'tes t Dimension Change 

Fig. A Mean Day Care Inventory Scores for Integrated^ Students 

The PAR, although standardized as a measure of development, wa^ also used 

as a rating scale. . It was administered to all participants atid findings are. 

Buinmarlzed In Table 6. It should be remembered that these scores reflect almost 

^n entire school year of maturation. Table 7 presents a comparison of the experi 

mental and control groups on the PAR. 
. ■ 

T^le 8 presents the anlysls of data gathered on the Experimental and 
Control grottps using two measures of language development^ the" Peabody Picture 
Vocabulary Test (PPVT) and the Utah Test of Language Development (Utah). A§. 
noted above a small number of children participated in the project for two years. 
The following paragraphs describe the observations made C>W the^e .students. 

Parental and teacher attitude toward integration was measured over the two 
year time period in five cases, responses being requested from the same parent 
and teacher in each cp^sp. Results of these questionnaires are presented* in 
Figure 5. >, , ^ 
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- TABLfi 6 

MEAN PRESCHOOL ATTA£NME;NT RECORD SCORES 
FOR ENTtRE POPULATION (N ^ JiO) 

dimension"^ PRE ^ POST \ CtiANCE 





X 


SI) 


X 


sb 


7. 


AniDuiat ion 


11,02 


i . Jo 


1 1 Q^^ 
11*^0 


0 ID 
Z , JO 


+ 0 . ? 


Manipulation 


10.00 


1. 74 


11.01 


2.66 


+10. 1 


Rapport 


10.54 . 


1,99 


11:54 


2, 


+ 9.5 


Communicat ion ' 


7.35 


K91 


^8.70 


7 . '^'> 


+ 18.4 


Reaponaibility 


10.86 


2.86 


11.04 


\ . ] ! 


■t- 1.7 


^formation 


7.«1 


1.66 


9. 12 


1 .8^1 


"^16. 8 


Idea t ion 


6. 76 


2.32 


9.24 


3/6] 


+36. 7 


Total 


72.00 

4 


11.78 


82.79 


16*99 


+15.0 



4 

See explanation in Appendix. 




+ 8.8 Parents 



-13.6 Teachers 



Pre 1976 Post 1977 Pre 1977 Post 1978 ^ 7. Change 

Fig* 5 Mean Parental (N = 5) And Teacher (N = 3) Attitude^eToward Integration 
Scores^ October 1^76 to May 1978* 



An increase of nearly nine points on the mean responses is Visible ^ indicating 
a trend toward more acceptance of the concept of integration for the severely 
handicapped. In contraat, teacher *att Itudes on a similar scale decreased a 
similar amount* 



TABLE 7 



PRESCHOOL ATTAINMENT RECORD SCORE COMPARISON FOR 
EXPERIMENTAL AND CONTROL GROUPS 



SCinaBY (E) (N - 13) \ 

?\\V. , POST 

\ 



ADDICOTT (C) (N - 19) 
PRE POST 



EVALUATIONS FOR EXPERIMENTAL AND CONTROL GROUPS 
PEABODY 



SCHOOL 






PRE 


POST 


GAIN 


F 


Schelby 


(N 


= '12) 


22.17 


27.90 


6.62 
















1.60 


Addlcott 


(N 


» 17) 


28.66 


30.94 


2.18 





UTAH 



ANCOVA 
(E VS C. POST) 



niMENSION 


X 


SD 


X 


SI) 


X 


SD 


X 


SD 




sic;. OF F 


AiiiDU ISC ion ; 


in 


1 AS 


1 2 Si 






1 77 


1 n fti 




1 '^l ft 




Manipulation 


9.58 


1.55 


U.87 


2.17 


9.55 


1.76 


9.57 * 


2.69 


6.583 


.01^. 


Rapport 


11.27 


1.79 


11.77 


2.32 


9. 55 


1.62 


10.57 


2.87 


.672 

r 


NS 


Coinmunica tion 


7.85 


2.01 

• 


9.38 


2.90 


~6.79 


1.81 


7.42 


2'. 22 


2.316 


NS 


Responsibil ity 


12.50 


1.06 


11.31 


3.25 


9.11 


3.22 


9.79 


3.06 


.157 


HS 


Information 


7.81 


1.49 


9.62 


1.78 


7.21 


1.55 


8.21 


1.79 • 


3.352 


. 0 7/. 


Ideation 


?.56 


2.80 


10.21 


3.01 i^. ..... 


'..6.;.76. 


2.%5~ 




2.65 


6.. 082 


. 0 1 9 


Creativity 


6.96 


2.19 


9.50 


j 4.03 


5.95 

• 


2.52 


^ 7,42 


2.61 


1 .'834 


NS 


Total 


74.^8 


11.72 


86.04 


16.27 


65.32 


8.60 


73.40 


12.92 


.235 


NS 
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MEAN 


PRE AND 


POST SCORES FOR 


PPVT AND 


UTAH LANGUAGE 









IG 



PRE 


POST 


GAIN 


F SIG 


14.33 


16.09 


2.92 










3.7-^ -061 


15.24 


* 15.71 


.47 





Home fchfvior Inventory and Day Care Behavior Inventory Scorefi^ yloUHtig 

data on socialization were qIso available for a small Ki^i^^ip of ctilld^ren botfi 

y€4irs of thi prtfject. These are presfrnted Iti Figure 

I 

23 ' - ^ 

22 
21 

20 
19 

17 

1.6 

15 . 
14 
13 
12 
11 
10 
9 



8 

7 
6 




a, Bxtraverslon 



Conslderateness 



c , Task-or ierita t ion 



d, Diatractibiltty 



e. Hostility 

f. Introversion 



DCI (Teachers) 



„ HBI (Parents) 



Pre 1976 



\ 

Post 1977 



Pre 1977 , - Post 1978 



Dimension 



Figure 6 Mean Home Behavior (N = 5) And Day Care Inventory (N = 4) 
Scores for Children Integrated for TWo^ Years. 

In general there are no real trends visible In this lnforn<atlon. For groups of ' 

this size statistical treatment would not be of value. ^ 

Figure 7 presents mean scores on the TPPB, a questionnaire dealing with ' | 

pupil adjustment In social/classroom settings. Observations were available for 



four children who part'lclpated In the project over the two year period. 



66 

6^- 

64 

63 

62 ' 

61 

60 

59 

58 

57 

S6 

55 

54 

53 

52 

51 

50 




+14.6 



"~1 

Post 197*7 





ftffft 1978 



- I 
'L Change 



Pre 1976 



Pre 1977 



* Fig. 7 Mean Teacher Perception of Pupil .Behavior Scores (N " 4) , October 
- 1976 to May 1978. ' ' • 

With this pattern of responses It would be' difficult^ to make generalizations or 

projections. , * • ' > 

The final data for vhlch'observat Ions was available over the both years of 

the project was the PAR. Mean scores for the four participants on the total 

battery are presented In Flgur« 8. 

95 ; • ^ +4.8 

90 

•85 

75 
70 
65 
60 



T 



T 



T 



T 



T 



Pre 1976 ^ Post 19^7 Pre 1977 Post 1978 \ Change 
Flg« 8 Mean Total Scores for the Preschool Attainment Reco*rd Over TWo Years* 
This appears to be rather remarkable growth^ however the Instrument Is 
designed to discriminate the Increments of change which would be expecti^d to 
occur In a years growth for a* noting 1 child* In this case two years of maturation. 
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even for Severely hAndicapped <hildren produce noticeable change. ^ 

In addition tO the formal data collection two queationnaires were adminis 
tered to ataff associated with the project at atl levels^ both sending ancf 
receiving. These were open ended instruments designed to elicit as free ^n 

i 

expression of opinion as possible. The responses to these questionnaires sre 
presented ia toto on the following pages. ^ 

It may be observed that the general attitude of the staff who were 
polled was very positive^ almost one hundred percent In many cases; most 
of' the participant teachers indicated that they approved of both the process 
and product of the project. At the same time they were quite ^rank in their 
comnents and suggestions. Using Information of this nature many problems 
could be avoided by future implementers. 

I 



INTEGRATION SURVEY I 

* 

YES NO 

1* Did your achool participate in the , integration project? 26 0 

2. Do you think the ptoject was a success? * 23 I 

r 

3. Did the children with exceptional needa benefit from the 

integration? 23 1 

4. Did the regular students benefit from the integration? 16 0 

5. Would you like to participate in a similar project next 

year? 22 3 



JJO. OF RESPOtJSES 



6. What changes could bq made to improve the chances of 

succeas in a future project on integrating children with 
exceptional needs in regular programs? 

a. Schools doing some curriculum. 

b/ Reinforcing what each class is doing. 



\ 



ERIC 



c. Respect Head Start staff's abilities to work with 
children. ^ 2 

d. .Children should b^gin in September. 1 

e. More communication from Schelby Teachers. 5 

f. Communication and visitjs from parents on their reactions 

and comnents. ' 2 

g« Open linea of communication. 1 

h. Better communication between the two schools. ' . 2 

i. Children should stay, until rug time is over. 3« 

j. Teacher awareness of problems of individual students. 2 

k. Give receiving teacher more time to learn about 

exceptionalities of children. I 

1. Continued and extensive coimnunication with all stsff in*- 

volved in the integration project. 1 

m. Observations of Schelby classrooms. 2 

n. It was done well! ^ 1 
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INTEGRATION StJRV?:Y T 
Page 2. 



o.' Dbrt't pdmper exceptional children. 
P 



Integration IWENS Into appropriate academic and socJaJ 
groups. 



q. Opea possibility Into pernifnent malnstreamlnfi, 
r. Inservlce for receiving teacliers. 
^. Le^s paper wortc. . ^ 



NO. OF KESPQNSi;S 
1 

1 
1 

3 

■ . 1 



t. Special , films shown on fhe handicapped befofc JtiteKralton 
children cbme consecutively for two days a week. 

u. Pressure from Liaison Teacher on Head Start staff needs 
to stop. 

V. No pressure on Head Start to handle more children. 

w. Integrate in elementary school af ter second sentester. 

7. What were ^ome of the positive outcomes of tlie integration 
project? ' 

a. Children look different but really are the same. 

b. Children Integrated with no reservations. 

c. Progress seen in children phy^lcallyi and socially. 

d. Children ad justed , tb ^large group situations. 

e. Learned to share. 

f. No visible positive or negative outcome. 

g. Were accepted by regular children. 

h. Increased awareness of needs of the handicapped. 
1. Children looked forward to regular class. 

j. Children were given a chance, 

k.' The parents were happy. 

1. Children's bejhflvior became better, 

m. More children became involved. 



1 

] 

12 

2 

2 

I 

2 

1 

2 

1 

2 

1 

2 
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INTEGRATION SURVEY I 
Page 3. 



HO OF RESPONSES 



n. " More Speech 

0. Willingness to do activities. 

p. Total acceptance of Head §tart parents, and their willing- 
ness Vt^ see project continued. ^ ' 

q. Smooth integrati'on of the children. 

r> One of the children very outspoken with other children. 

s. Regular children learned to be patient with .IWENS. 

t. Children learned to relate with IWEN. 

8. What teacher skills or knowledge are essential for the 'success- 
ful, integration of children with exceptional needs? 

a. Aware of chl,ld*s status,, what to expect and what not* to 
^Kpect. 

b. Treat all children equal. 

c. Patience, understanding, and acceptance. 

d. Speak clearly. 

e. Help children to follow through. 

f. Lots of love and age level expectation. 

g. Stress good language models for the children. 

h. Discuss children, programs, and observation of each 
others clasaes before integration. 

i* Inservice dealing with the specifics of the children, how . 
to work with them and materials for them. ^ * 

j.. Regular teachers have knowledge of IWENS and objectives 
for the children. ^ < 

k* Only regular teachitig in providing for individual ne^ds 
is all that is needed. 

1. Knowledge of how to talk with and treat the/hand^apped 
is a must. 

m. Tiisk ana-lysla. ^ 
n. Bring the child with the group. 
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1 

2. 

2 
1 
1 
1 
1 
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INTEGRATION SURVEY I 
Page 4. 

HO, OF RESPONSES 
LiBten to w^at IWEH has to say. ' 1 



p. Knowledge of early childhood education outgoing job 
training. f ' 

9. General Comments regarding the integration project: 



1 



a. IWEH must integrate with ours. - ^ 1 

b. Children progressed. ' f ^2 

c. Teaches regular children Acceptance. 1 

d. Liaison natst follow schedule and make appointments 

through regular channels (Head Start). 2 

e. It has been good for all children. 3 

f. It ha^ been a success! 3 

g. Childr^n.i,nefed more academics (SLH) 1 

h. . Teaches in regular program have better language and 

grammar (SLH).. ^ 1 

1^ A good program with lots of potential! 2 

j. Teachers h^ve more'time to learn about IWEH. * 1 

k. Heed Inservice\on handicapped. ^ 1 

1. More communication between sending and receiving teachers. 1 

m. An avenue for' transfer of IWEH into regular progr^s. 1 



\ - 

t 
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INTEGRATION PROJECT 
EVALUATION #2 



Do you feel that Ineervlca would benefit you and your 
staff on integration? Why? 



a. Learn more about IWEN and what activities would 
benefit. 

b. Teacher and Aide provide enough information. 

c. Observa'tion is the key. 

d. Don^ t need it perhaps some* do. 

e. SLH children ara more normals 

What kinds of ideas for inservice would you feel important* 
to you and your staff? 

a. Activities that would benefit IWEN (games^ ceotefrs^ and 
materials). 

b. Specific goals for each child. 

c. More about IWEN 

d. Incorporating activities for the exceptional child In 
the curriculum of the Read Start classroom. 

e. Activities that parents can do that relate to the class- 
room. 

f. Ideas for parents on the master plan. 

g. What potential IWEN has. 

h. Time set aside for sending and receiving teachers. 

.J 

i. Training on what' to do with child that as seizures or 

other health problems. 

. - ■ ' 

j. Background on children before integration, 

k. Consnunlcatlon between staffs. 

1. Conniunlcatlon .between sending and receiving teachers, 

m. Inservice from teacher that works directly with student. 



YES NO 
15 5 
MO. OF RESPONSES 

6 

1 • ' 
1 
1 

1 ' 



1 
1 
2 
1 

1 
.1 
1 
2 
1 



22 



33 



IMTEGRATION PROJECT 
EVAtUAtlON M 
Page 2. _ 



YES 



NO 



If aides were used in your program, did you find them 
beneficial? Why? 



15 7 
NO. OF RESPONSES 



a. Having a father image very important. 

b. Does not help with other children. 

c. ^ Helped with the ratio of adult to children. 

d. Did not have aides working with children (Head Start???) . 

e. Yea and No. 

f. Report shoultd be made on days activities. 

g. Neceasary for smooth integration* ^ 

h. Aide didn't seem to know what was expected. 

i. Security for Schelby children. 

j. Especially if aide is bi-lingual. ^ 

What ways C9uld the aides be of more assistance? 

a. Carrying curriculum information from Schelby Center to 
programs' where students are Intc^grated. 

b. Aide pould have brought more materiala during seatwork 

More than one child then more than one bide. 

/ 3. Bring books^ pr games from IWEN'S class to share with 
regular claas. / 

e. Adapt regular school work for n^NS so aidea would know 
'better what these atudents coul^db, 

f. They worked ^ell. 

g; Aides could be uaed mor^ effectively, 

h. Keep up anecdotal records. 

1. Graat working with kids but absent often, 

j. Given specific knowledge of what to do. 
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INTEGRATION PROJECT 
EVALUATION M 
Page 3. 



k. Aide needed more. In the beginning helping IWEKS 
not needed as much afterwards. 

1: If they know more about their students. 

' * ^ 

m. Speak to IWENS In home language. 

5. Do you feel that the Regular class children benefited 
by Integration? Yes. No. Why? 



KO. OF RESPONSES 

2 
1 
1 



. YES 
16 



KO 
2 



s. 


Had no bad reactions. 


1 




b. 


Awareness of differences and similarities. 


6 




c. 


Cooperation^and acceptance by all children. 


3 




d. 


Became good friends and worked well with regular children. 


2 




e. 


Learned not to mock the handicapped. 


1 




f. 


Not at kindergarten level. Children too young to know 
the differences. 


(. 
2 




g- 


Children in regular programs became more responsible. 


1 




h. 


Not observable at this time, kids too young|l{|^ 


3 




Were the ttansporat ion arrangements satisfactory? Yes. No. 


YES 








20 


2 




NO. 


OF RESPONSES 



a. Driver very understanding. ~ 2 

b. Liked to have children full morning. 1 

c. Problems over field trips and minimum days, both schools. 1 

d. Punctual and regular. t 4 
«. As best as can be expected f 1 



INTEGRATlOH PTtOJECT 
EVAUUTION #2 
Page 4* 



YES 

Was the actual integration process satisfactory? Yes« No^ 

Why? 23 



NO 



MO. OF RESPONSES 



a« No better way to teach our children about the handi- 
capped« 

b« Children in program, be^oife so integration was satis- 
factory. 

c* Well initiated. 

d« It Wient off well with benefits for all children* 
e« Children and parents were happy. 

f« Children havti more academic work and less art and play 
t im6 . 

g* Yes, but could have stayed - through rug time. 

h* Everyone had the welfare of the children in mind during 
the integration process. 



Do you feel that the child/center assignments were appro- 
priate? Yes. No. Why? 



YES 



20 



NO 



a« For the same reason as previous year. * . 

b« Children were appropriate for my class in age range 
and integrated well* 

/' _ 

c* Some children put in classes below their ability 
. ^nd should , be in their neighbo^hbod schools* 

d* It was done well* 

e* It was given careful consideration* 

f* Children should be integrated into regular public 
school (?) . ^ 



NO* OF RESPONSES 
1 

1 

1 
1 
1 
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INTEGRATION PROJECT 
EVALUATION #2 
Page 5. 



YES 



NO 



10, 



Do you feel that thia program filled a neect(s) of each 
child participating? Yes. No. Why? How? 



a; Children learned language from other children 
and heard action stories. . 

b. Other children to pattern after^ 

c. Sociali^at ion' of the children was important. 

d. Children learned flo*r to interact. 

n. Regular children were taught skills by the handi- 
capped such as, sign language. 

f. Children would benefit m^e if they c^me consecutive 
days. 

g. It wbuld help them to learn a normal life style for ^ 
when they're older. 

h. It gave them a chance ( I like this one!) 

i. I don't know. 

j. Parents say, "yes", 

k. Hopefully* 

1. Integrq^on during language time very beneficial, 

m. ^es, emotional, physical, sooial, and Intelectual. 



In the futute can you see parents of Schelby Center children 
participating in some way in your program? Yes. No. How? 



21 1 

HQ. OF. RESPONSES 

1 
1 

5 ^ 
1 



YES 



18 



NO 



a. Parents will know more about children by seeing them 
perform in the different programs. 

b; Depends on how child would behave. 

c. Would be welcomed as Head Start parents. 



NO. OF RESPONSES 

2 
I 
3 



26 
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NO.. OF RESPONSES 








Our program is suitable to parents. 

-• 


1 






e. 


Working wtth thetr chtldren and helptng wtth certatn 

ok' 1 1 1 e 


3 




* 




the more Integrated. 


1 






h. 


I have 8lx parents that will 'help! 
Parent Conferences and obser\>at ions. 


r 

2r 




-* 


1. 


Parents will knov more a^bout Head Start. 


1 






j. 


They would be welcomed to parent activities. 


1 ' 






k. ' 


Working with small groups of children. 


1 

YES NO 






11. Did you find taking anecdotal records helpful in relation- 
ship to uhe child and your program? Yes, No. V^y? 


1-2 9 

d 


> 


- 






NO. OF RESPONSES 






a. 


• 

Progress -of child and areas of improvement recorded. 


2 








J- 

Don^t have time to do it, already tc^o much to do. 


7 


r 




c. 


It gives teachers perspective of what child can do vs 
the regular 'class children. - " 


1 






d. 


I keep tracK of everything and go along'with it in our 
classroom. , ' 

if 


1 






e . 


Past records help me confirm present/ Behavior. 


1 






f. 


Were not necessary because children were no problem. 


2 






8- 


Yes, I wasn't the one who took the notes. 


2 






h. 


No, I wasn^t the one who took the notes. 


1 
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IHTE6RATT0N PROJECT 
EVALUATION #2 
P«Q« 7. 



YES 



NO 



12. '^o you have any suggefttionfl on the use of anecdotal records? 
Yes. No. Why? 



8. Both teachers review th^ periodically.* 

b. They*^e ^ood when used in an overall period of 
attendance. 

c. This .is hard but can be don« by receiving and sending 
teachers. 

d. Write as they occur. 

e. Record should be'optionaK 

f. If need could refer bacV to them. 

g. A good reference in child*s develop<ne[]|tp 

h. Don't have us so long without it. 



13. Did you find the staffings on individual children helpful 
in meeting the child'a needs? Yes. No. Why? 



Children someone constantly around for encouragement. 
b^^Hard to meet with staff at end of the day, too tired. 

c. ^ Not applicable. 

d. ' They were happy, pleaded, 

4 

e. ' Need many more. 

f. We met with children*s teacher and observed the class 
before having children; 

g. had no staff meetings. 

h. Everything was taken into consideration. 

i. What does this mean? 



8 11 
NO. OF RESPONSES 
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IMTEjjttATION PROJECT 
EA/ALUATION #2 
Paga 6. 



14. Was the program coordinator helpful? Yea. No. Why? 

a. Be waa underatandlng to our needs aa well aa youra. 

b. *Moat co6peratlon"*dld not haaltate to reaolve problemfi. 

*^ 

c. In apme way> however, n(pre b<meflclal If appolatment(; 
were made with teachera. 

d. Only worked In our claaaropm opce. 

e. I didn't know what hla asslgtunent waa. 

f. I wasn't Informed of hla position and he didn't seem 
to kfiow whit to do. 



g. Be Came on too strong. 



YKS NO^ 
15 7 
NO. OF RESPONSES 



h. Be didn't follow Head Starts director. Instruction for 
Integration. > " ^ , 

IS. What waya could the coordinator be of more assistance? 

\ 

a. Setting up appointments between sending and^recelvlng 
teachers. He can' relate Information. - ' \ 

b. letting of pollcy^t beginning of school year between 
programs and es^hange monthly calendars. 

c. Inservlce for coordinator for early childhood education 
and what Is expected of young children.. 

d. Be more consistent, spend more time with Dafilelson\ 
children also. 



If he would slow down and stop rushing around so^much. 
He did well. 

Be did all he could In my opinion. 

* 

*Non^- ^ . 

^nformliTg us what he was supposed to do. 
j. - Through the administration-. 



e. 

f. 

g- 
h- 



1 r 
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k. Ease off. 

1. ' Hot at this time. 

m. Follxiw instructions and pwii calendar. 
n. 0. K: 



16. Do ^ou . f eel a ne ed for cocnmynic^tlng more often with 
your chilst*s teacher? Yes. Ho. Why? 



a* (>nce a year not enough maySe every 2-3 months. 

b. Ha time. ^ ^ 

* . ^ 

c. So there is a follow througjh in both classes to meet 
goals on development. ' ' 

\ * 

3. They are happy with the children.. 

■■ . ^ . 

e^ Would benefit more by their special knowledge. 

^ . /. ^ 

f. Maybe a follow up meeting and observation., 

g. Yes» because we didn^C have 'any^ this year. 

h. We can*t have the ones s^t up ^Iready. 
17. How could this be done? * 

a. Take ' tuFps in visitations. ^ _ ^ 

b. More visitation each for both programs* open to 
suggestion (between 8 - 9 A. M.) 

c. ' Shari^ks of lesson plans and ideas fox curriculum. 

d. . A call or visit with teacher. 

e. Passing notebooks back and forth via child. 

f. As above. 



HO. OF RESPOHgES 



g. Write upS| phone calls, personnel meetings. . % know 
time is tight. • 



h. Release time. 



ERIC 



YES 



13 



HO 



/HO. OF RESPONSES 
3 
1 



r 



4 
1 
1 
1 
2 
2 



INTEGRATION PltOJECT 
EVALUATION »2 
Pag« 10. . 



1. Arranging an appointment for a meeting. 

^j.* Through the administration. . * , ' 

* ■ ■ * 

k. More communication lines. < \ ^ 

1. Schelby staff to find time to meet with Head Start. ' 2 

18. If this program is continued^ whdt would you Ifke to see don« 
differently or included that wasn't done this year? ' 

a. More communication. 1 

b. Children come consecutively rather than stripping a day. 2 

c. More discussion of handicaps and mor« sharing of the 
curriculum. , - ^ , ^ ' 1 

d. Background on children as to medicines and best way to 

work wijth them. 1 

e. . Possibility of permanent tranafer for the exceptio^nar 

children. 1 
' ' ' 

f. It was fine. , 

g. Inservices (i.e.^ Films demonstrating convulsions and 

' seizures) . . . ' , 4 

h. More communication between Schelby and regular school 
teachers. 4 

i. The child come early and-stay through stoFy time 11:45 1 

- " j. Child should participate in Hfead Start Center activities 

the 'same as all the pther children. ' 2 

k; Children should start *flo later than October. ' * 1 



NO, OF RESfONSES 
2 
1 
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SUMMARY AND CONCLUSIONS 

In most cases comparisons between integrated (experimental group) and 
nonintegrated (control) children d£d not yield statistically significant 
results* Although positive trends were observable in much of the data 
thetfte can only be viewed as suggestive* Staff reactions, however were clearly 
in favor of the project* The general impression overalKwas that the project 
was a valuable experience; the children enjoyed the opportunity to be with 
their regular class peers, the Sending staff were satisfied that their students 
had benefited, the receiving staff ffrofited from the inclusion of handicapped 
children in their classrooms, and parents were supportive* 

The most important product of this research has been the development of 
a process whereby some severely handicapped children could be integrated 
into regular programs* In light ^f federal and state mandates and the 
State Department of Education policy regarding integration it Is clear that 
in future prograimning for handicapped children some provision for integration 

must be available, and this must be more'^ than a token effort* At the present 

i ^ 

time individual educational plans must contain a section stating to what 

4 

extent the child vill be integrated into regular programs* It is conceivable 
that 'funding for programs could^be curtailed if reasonable effort is not 
evident in' this area* for this reason the present repfjrt has been of value 
to the Sponsoring agency and should be to others* 

Outlined below is the recommended procedure for accompllshlt^g Integration 
from a special setting to a regular class* 
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BEFORE ElACEtiENT : 

1. Diacuaaion wltK adminlBtrator of school district and/or school where 
placement ia aought. \ 

2. Diacuff^^on with teacher of prospective receiving claaa of atudent(a) 
and the integration program. 

3. Meeting of both the aending (special) the receiving (regul^) teachera. 

a. Teachers visit each other*a claaaroom if possible. 

b. The teach^ra diacuaa the areaa of atrengths and needs of the 
atudenta^to be placed by means bf Inventory Evaluation Scale 
and profile and the individual Education Plan, apecifically 

- objectivea and atrategies regarding socialization. 

^ * * — - . / 

4. Inaervice for ataff at receiving schdol. , 

r 

5. Inservice for members of regular claaa, if appropriate. 
AFTER PIACEMENT : 

1. Stu^denta are placed«cii a limited time baaia only. (May be increaaed later.) 

2. If an aide ia required, he will be rjeaponaible primarily for thoae 
children placed in program. 

3. . The aide or liaiaon peraon ahould maintain a Iqw profile in the place** 

ment ciaaa. (For ^example, keeping voice well modulated and no attempt 
to intervene or to diacipline regular students unless aaked.) 

4. Special materiala foK^cademic needsr of the integrated students should 
« be provided by the aending teacher. . * ^- 

5. The receiving teacher should have the option to exclude aupport personnel 
as long ad progress can be aucceaafully monitored for the integrated 
studenta. 

6. The receiving teacher should have the option to terminate the program or 
a apecific student in the program if it ia interfering with the claaa 

or the student i» not ad'Juating well. 
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7p Uhen appropriate a buddy system can be' efttabllshedp A student from the 
regular class can be assigned to each handicapped student integrated in 
the regular program* This concept helps foster the purpose of Integra- 
tion since members of the regular class can have an opportunity to work 
with handicapped students* 
8« Both sending and^receiving teachers will need to keep either anecdotal 
records of some kind/or check list on those handicapped children that 
are placed in the regular. prograiUp ^ 
Some problemd were encountered\.in the course of the project 'which should 
be mentioned here* There were persotiQ among the sending and receiving staff 
who were resistant to the c6ncet>t and process of Integration* Feelings were 
expressed that the special students would v be stigmatized, victimized or 



humiliated by tye experience. Often these persons expressed pthe Idea that 
they had only cooperated with the project beca^^ae l^was required by the 
law and district policy* Attitudes such as these^^arerv^ry hard to change 

and were a source ^of friction. A major problem area'^Nuas the difficulty \ 

* * ' * \ ■ , 

encountered wh^h-dealing with mul tiple agencieSp Project staff often felt 
that in some cas^s persons were more interested in personal prestige than 
in an opportunity to develop^programs for the handicapped* Transportation 
to and from the special clashes was arranged through the service t^ich 
delivered children to and from school. Problems encountered' In this ^rea 

were minimal, however the costs were a major it^Sm in budgeting for th^ project* 

.p ' _ 

Scheduling, once established, was not difficult, however it did require that 
one person be definitely responslblep In staffing the project we attempted 
to find persons with a high degree of initative and adaptability. The liason ' 
person and both aides reported that functing in circu^^ances In a. constant 
state of change was a strain, therefore definite policies and procedures to 
accomplish che goals of the project were helpftrlp In attempting to monitor 
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behavior sbme problems vejre encountered with the use of anecdotal records 
kept by the teacher* Guidelines for this were developed but seven teachers 
of twenty one responding noted that they did not have tim^ to write them«^ 
This might be an area where refinement is needed to make the process easier 
to manage while retaining it's usefulness* 
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APPENDIX A 

EVALUATION INSTRUMENTS 
AND 

PROJECT DEVELOPED MATERIALS 
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I« Evaluation Instruments 

1* Day Care Behavior Inventory 
2** Preschool Attainment Record (PAR) 
3« Language Development Measures 
. a, Peabody (PPVT) 
b* Utah ^ 
4* Home Behavior Inventory 
5, Teacher Perception of Pupil Behavior 
6* Teacher Attitude Towacds'^^Integration 
7« ^ Parent Attitude. Towards Integration (Handicapped) 
8* Parent Attitude Towards Integration (Regular) 
9* Integration Project Questionnaires 
II* Permission Forms for Handicapped to be .in Project 
III- Parents Rights 
IV* Release Fompl for Confidential Information 
V* Inventory Evaluation Scale and Profile 
.. VI* Individual Education Plan 

VII. General Rules for Training the Retarded Children 
(for Receiving Teachers) 

S 

VIII. Anecdotal Records How and What to Write 



Job Descriptions 




DAY CARE BEHAVIOR INVMTORY 
Short Form - Preschool Age 



Earl S. Schaefer and May Aaronson 

Child* a Name Date 

Age ' Claa a ■ Teacher 



INSTRUCTIONS 



Fleasfc desQrlbe aa accurately as possible how the above child behaves by circl- 
ing one of the five responses to each question* Give a resjionse to^every . 
item and BASE YOUR RESPONSE UPON YOUR PERSONAL OBSERVATION AND EXPJEIEHCE. 
'Do not confer with anyone about the child* ^ 

Pre- the^ Some- Almost 
" ^ Always quently time times Never 

1* Tries to be with another or with 

a group# ^ ^ 5 4 3 2 1. 

2. Keeps trying even if something 

is hard to do, 5 ' 4 3 2-1, 

3» Prefers to be by himself; wants 

to be let alone, 5 4 ' 5- 2 1 

4« Gets in a temper if he can^t have 

* his way, • 5 . 4 3 2, 1 

^- ■ -/ 

5« Loses interest and doesn^t finish 

a |iuz2le, game or painting* .5 4 3 2 1 

6* Is kind and sympathetic to socn^ 

'erne who is upset or in trouble, 5 4 3 2 3^ 

7« Likes to take part in activities 

with others, ' ^ 4 ' 3 2 1 

. 6m Wopka a long time with a form - 

board| puzalci or other ''achieve ^ " - 

ment" toyi trying to complete it 

or s^t it rignu ^ _ 5 4 3 —2 1 

' ^ ' " .- * 

9* i&tches others, but doesn*t join 

In with them, 5 4 3^2 1 
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Almost 
Always 


Fre- 
quently 


Half 
time 


tines 


Almost 
Never 


10. 


Gets Impatient and unpleasant if 
he can*t have his way- 


5 




3 


2 


■ ^ 


11* 


Forgets a Job or errand he startedi 
as his mind wanders to other things. 


5 


U 


3 






12. 


i 

Tries to make life easier for others 
doesn*t want to hurt them. 


■ 

f 

5 


U 


3 


2 ■ 




13. 


Enjoys being with others. 


5 




3 


2 ^ 






.Fays attention to what he*s doing; 
nothing seems to distract him. 


5 


* 


3 


2 






Plays tiy himself rather than with 
others. 


5 


u 


3 


2 




16. 


Pushes, hits, kicks others. 


5 


u 


3 


2 




17. 


Gets distf'acted from what he*s 
doing by what others are dtsing. 


5 


u 


3 


2 




18. 


Is willing to share candy, food or 
belongings with others. 


5 




3 


2 






Seeks others out to get them to 
piay with him or Join in an 
activity. 


5 


u 


3 


2 




SO. 


Sticks to smething he starts 
\mtil it's finished. 


5 ' 


u 


>3 - 


2 




21. 


Goes off by himself wh^ others 
are gathering to dance or pLay 
together^ 


5 


u 


3 


2 




22. 


Gets angry when he has to wait his 
turn or share with others. 


5 


u 


3 


2 




23. 


His attention wanders frm what 
yoCi're telling him. , 


5 


u 


3 


2 "'■ 




2JV. 


Tries to help when he*s asked.*^ ^ 


5 


u 


3 


2 




25. 


Goes up to others and makes friends; 
doesn't wait for them to come to him. 


5 


U 3 


2 
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' ► Aiwayu ^ qucnlly tJrn^j^ llmc3. Ncy<;r 

26* Quietly slicks to what he*e doing, 
wen when others are making noise 

oir^olng things nearby. " 5 4 3 2 1 

27* Tends to withdraw and isolate hijin* 

eeH, ev^ when he^s supposed to l . ^. 

be with a group. , 5 U '3 ^i ? 1 

28. SuDcs, g^ts r^setitful, and won*t 

. do things he should. 5 ^ 3 l 

/29« Goes Xrom one thing to another; > 

quicldy loses Interest in things. 5 U 3 ^ 2*1, 



30. Awaits his turn vrtlllngly. 5 U 3 2, 1 



\ 



\ 



SCORING SHEET FOR DAY CARE BEHAVIOR' INVEMIORY 
Short Form - Preechool Age 
Earl S# Schaefer and May Aaroneon 

Child's Name - ^ . Age {yre.i moe.) 

Place behavior obeerved ■ ' - 

Name of rater ] |_ Date rated. 



Scale, Item Scores 

^ ' (Traiisfer cli^cled numbers from -6bI items) 



1. 


fbctravereion 


1 


7 


13 


1'^ 


25 


Total' 




T^ak-oriented, BehaviorJL/ 


2 ■ ' 


8 


lA 


20- 

• 


26 ' 




3. 


Introversion f \ j 


3 


9 


15 


21- 


27 




4« 


Hostility \l 


U 


10 


l6 


22 


28 




5. 


Dlstractibility 


5 


11 


17 


23 


29. 




6. 


Oonaiderations ' ^ 


6 


12 - 


18 . 


'24. 


30 . 
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DAY CARE BEfWVTOn INV3Sr]TCRY 
Short Form - Preschool" Age 

Earl S* Schaefer and May Aaronson 



EXTRAVERSION 



flj Tries to b6 with another or with a group* V N 

[7) Likes to take part in activities with others* 

113) Enjoys being with others* 

fl9) Seeks others out to get them to play vith him or joic in an activity. 

[25) Goes up to others and makes friends; doesn't wait -for them to come to him. 



INTROVERSION 

f3) Prefers to be by himself; wants to be let alone. 
(9) Watched othersi but doesn't join in with them. 
(X5l Plays by himself rather thari with others. 

(21) Po^s off by himself when others are gathering tO sing^ dance or play 
together. . 

(27) Tends to withdraw and isolate himself^ even when he's supposed to be 
with' a group. 

HDSTILITY 

(4) Gets in a temj^er if h© can't have his way. 
[101 Gets impatient and unpleasant if he can't get. what he wants. 
16) Pushe3| hits» kicks others. . ^ 

[221 Gets angry "When he has to wait his turn or share with others. 

[28) Sulks^ gets resentful'i and won't do ^things he shoul^. 



00NSIDEPA7ICNS 



(61 J3 kind and sympathetic to someone who is upset or in trouble. 

'121 Tries to mafie lif e easier for others; doesn't want? to hurt them. 

I8I Is willing to share candy^ food or belonging5,_with others. 

[24) Tries to help when he's asked. 

[3OJ Awaits his tjirn willingly. * 
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Day Care - continues 



. TASK-^JRIEMTED BEHAVIOR ^ . . 

S2) Keeps trying even If something is, hard to do* 

8) Works 'a long time with a form board, puszle, or other "achievement" 

^ toy, trying to complete it or get it right* 

(lU) Pays attention-io what he*s doing; nothing seems to distract him* 

(20) Slicks to sometmng he starts until it*s finished. 

(26) Will quietly stick *to what he*s doing, ^ven when others are making 
noise or doing things nearby* 



DISTRACTIBILITY 

(5) Loses interest ind doesn't finish a ptizzle, game or painting. 
[11) Forgets a job or. errand he started, as his mind wanders to other things. 
;17) Gets distracted from wliat he's doing. by what others are doing. 

23) His attention wanders from what you're telling him. 
,29)' Goes from ohe thing to another; quickly loses interest in things* 



\ 
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. iiiiifimi '(iiii(lmiifS('mir, inc. 



Ntmc. 



Extmmer. 



!■ Yun , 


fD MontM 


■ lA 


lA 


MA 


MA 


tM 


♦tAX 




iQ 



c 



1 



A|i In Vtirt 
Afl tn Moptni 



0 to .S .S ts tit IJO 10 t.S t.S to 1.0 1.0 10 1.S 2.S Ip * 0 3.0 lo 3^ 3.S to iJi 4.0 II 4.S 4.S tarS.D SjO to S.S lo (.0 M to H 6.S to Hems 



0-1 



l-tl 



If 30 



. n AihbulftJDfi 



^Stands ^^alhs ^^fluns 



MJnmiUtioii Reaches ^^rasos Marks '^Unwraps 



T H*flpQft 



'Regards "*Altends ^*ln»l<al« "Oiscnmi '^Comp 
0) nates 



1 CommuAKittM 'Babbles ^'Vocali^es ^Imilale^ ^Inviles »Spe3hs " 



1 HesponsitfcMttY *Nurses - ^Kh^m '"Rests "Mirttfi ^Con- 
. . serves 



**Tahes 
Care 





41-54 


54-60 






72-71 


71-14 


r«ucu 

by . 
Calee,orv 


^ps *'riops * 


**Cjfcles 


''Ships 


*Mumps 
(2) 


••follows 
Leader 


•''Dances 


»*»R»des: * 
Vehicles 




**Calches 


"Draws 
Square 


''Blows 
Nose 


*^Oraw$ 
Triangle 


•fastens 
Shoes 


••Colors 
, to Line 


*«Cuts and' 
Pastes 






•'Altends 

(2) 


'*Sings 


•'Helps 


.•»Pl3ys ••Plays 
Pfetend(d> CompeUe) 


"O'pjays 
(0\ 






^Describes '*Recites 


<*PrintS 


«Copres 


»«0Reads 


^•*4dds) 






"Cleans 


•^Respects 
Pwperty 


•*Con- 
forms 


^•iCoop- 
erales 


»o»ob- 
serves R. 





IfrtOfmauon ^Recog ' »'R«og '^Recog- "Recog^ "fondles **Knows 

few (a) Many (b) Ltse (c> His (d) Sex Nar. 



..<Ows '*Names ^*Knows •*Knows i«'Knows ""^KnOws 
O N ^ Coins Age A.M, P.M, ' R-L Address 



^ Idcaboi . 

3 



'Resists »*ldenlif<es ''Gestutei '^Malches '•Counts 2 "Comp. "Counlsj ^^mP '^Counls* '^omp. •'Names **Beats "P*Counls "^^Teils 

Sire (I) I exture (2) Weighl (3) Colors Rhythm 13 Hour 



•Demands "•Tests "Tfinsfers^ "Explores '•Tears •*Orama- **Builds •-Dfaws "Moulds •'Draaia^ ••Pamls .ninvenls "»'Solos t>'E»peri* 

tiiesS, (I)' tiiesM. (2> Stofies \ ments 

' ' f- ' ■ 



] 



5" 




Peabody Picture 
Vocabulary Te^t 

Lloyd M. Dunn, Ph.Op 



naml: 



SCKOdU- 



EXAMINER. 



AGE DATA 



Date of testlvig ^ 




(first) 



INDIVIDUAL TEST RECORD 



SEX; M/TBRADE.. . 



-TEACHER^ 



:TIM£ 



(or counMtor or tuporvKor) 
_ CODE- 



(Or rftco or it«tc«r>t) 

\0RES 



Date of birth 

. (y««r> (month) (d«y) 



Ag» 



(ytJr*? Imortfha) 



OTHER TEST DATA 



0" N 



Nanies t 



CA 



Scor^ Type of score 



PPVT, Form A 



LANGUAGE BACKGROUND 
language of the home; 



' Quality of fanguage; 
. Quantity of speech: 
tMelligibility of speech: 
If - 
.REASON FOR TESTING 



(jf oth^r ttun «t«od«nf rng|i«K) 



□ good for age 

□ talkative 
d good 



□ fair for age 

□ average 

□ fair 



Q^or for age 

□ taciturn 

□ poor 



Cooy*»«h( ft iW by 
Uoyd M. Ouno/Th« r«pn 



m ooy vMOy IS « vto>«tNin 



AGS 



AMERICAN GUIDANCE SERVICE, INC. 

Publfsners' Butldjngi Circle Pines, Minnesota 55014 
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SCORK SHEET 

V 



' r' 



Parent s Nome . ... . 



Yeor Month Doy 



Teit 



Not« unuMiol 
t««t b«hovtor 
or hondicop.: p^,^ ;j g.^,^ 



Xhrono'ogicat Ag« 

BASAl SCORE ... 
ADDiriONAL POINT^ 
TdJTAL RANV SCOREN^ ^ 



*R«f«r to p<ig« 8 ifi t«it monaol' \ 



COfVtlGHf. 1^67 

M. >. MECHAM, i I IEX 4 i IONE5 
COMMUNJCATION tESEAtCH ASSOClAfES 

•OX now> SAtT lAKE cnv« uiah 



HOME PEriAVIOR INVENTORY 
Companion to Day Care Behavior Inventory 
Short Forin - Preschool Age * 
Earl S» Sohaefer and May Aaronson 



Child* a Name / Date 

Age ^ Class Teacher 

INSTRUCTIOi^ 

Flease describe as accurately as possible how your child behaves by circling 
one of the five responses to each qutsstion* Give a restogse to every item 
and EASE YOUR RESPONSE UPON YOUR PERSONAL OBSERVATION AJ^ E3CPERIEMCE. 



1* Goes up to others and makes friend^; 
doesn't wait until they come to hiii 

2# Sticks to something he starts until 
it's finished, 

3, Prefers to be by himself; wants to^ 
be let alone, 

4» Gets In a temper; if he can*t have 
his way, 

5» Likes to run around rather than 
to settle down to quiet play. 



Some-\ Almost 
times ) never 




6, Is kind and sympathetic to some- 
one who is upset or ixx trouble, 5 

7» Likes to be with people rather than. 
by himself, 5 

8, Quietly sticky to what he*s doing 
when others are making noise or 
doing things nearby, 5 

9» FL^^ by himself rather than vd.th ^ 
others, . 5 

10.^ Gets mgcy vdien he has to wait hi^ 

' turn or share with others. 5 



4 
4 



• 2 



49 O . 



'■ ^ 


,HOMt; continu-^ 








rage d 


.\ 








Almost 
always 


Fire- 
quently 


Half 

the 

time 


Some- 
times 


Almost- \ 
never \ 




U. 


Forgets a job or errand he started, 
as his mind wanders to other things 


. 5 




3 


i 2 




* 


12. 


Tries to make life easier for othersj 
doesn't want to hurt them. 5 


k 


3 


2 


1 •' 


■ 


13. 


Looks for someomT^to talk vdth or 
play vdthi 


5 




3 


"2 


1 




lA. 


Spends a long time vdth things that 
interest him. 


5 


h 


3 


2 






15. 


Pulls away, hides, leaves the room 
when, visitors come. 


5 


h 




2 






16. 


Pushes, hits, kicks others. 


5 


h 


3 


2 






17. 


His attention wanders from what 
you* re telling him. 


5 


h 


3 


2 » 


1 


J 


18. 


Is vdlling to share candy, food or 
belongings with others. 


5 


h 


3 


2 






19. 


Likes to talk to visitors. 


5 




' 3 


2 


1 




20. 


Keeps /trying even if something is 
hard to do. 


5 


h 


3 


2 






21. 


Watches others, doesn't join in- 
with t4iem. 


5 


h 


3 


2 






22. 


>icks fights* 


5- 




3 


2 


—4. 

It 




23. 


Goes from one thing to anotherj 
quickly loses interest in things. 


■ 5 


h 


3 


2 


1 




24. 


Tries to help when he's asked. 


5 


h 


3 


2 


" 1 




25. 


Tries to get attention by smiling 
and talking to people. 


5 


h 


3 


2 




_r 
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Half 

Almoat Pre- the Some- Almost 
always quently time times never ■ 



26. . Tries to do something the best he 
can, even if It takes a long time, 

27* Is too shy or bashful to play 
with others. 

28» Sulka, gets resentfiil, and won't 
do things he should. 

29* Gives up on what he*s trying to do 
if it takes more than a short time. 

30» Tries to please others. 



5 

5 

5 

5 
5 



A 

A 

A 
A 



3. 

3 

3 

3 
3 



2 
2 



1 
1" 



r 



SCORING SHElsr FOR HOME BEf[AVIOR INVENTORY 
Companion to Ddy Care Behavior Inventory 

Short Form — Preschool Age 

Eari S* Schaefer an4 May Aaronson 



Child's name 



Age (yrsri raos. ) 



Place behavior Vas oboerved 
WaiTie of rater 



Date raled 



-t 



Scale 



It'em Scores 



1. 
2. 

3. 
4. 
5. 
6. 



Extraversion 


i 


7 


13 


17 


25 


Tot-al 


- — * ■ I. ■ ■ 

Task-oHentod Behavior 


^ 1 


a 


14 


'ZJ 


"26 




Introversion 


3 


9 


15. 


21 


27 


—I 


Hostility 




10 ■ 


16 






■ / 


DistractibiUtv 


5 


■11 ■ 


17 ' 


25 






Considerateness^ . 




12 


18 


24 


30 





ERIC 
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HDME BEHAVIOR INVtWlORY 
Companion to Day Care BohavJ.or Inventory 
Short P'ortn - Preschool - Age 
Earl S* Schaef er and May Aaronson 




Go63 Op to others and makes friends; doesn't wait \mtil they come to him* 

Likes to be vdth people rather than by himself* 

Looks for someone to talk vdth or play vdth* 

Likes to talk to visitors* ^ 

Tries to get attention by snrLQing and talking to people* 



INTRO VERSIOH 



Prefers to be by himself; wants to be let alpn^e* 

Plays by himself rather than vdth pthors* 

Pulls away, hid^s, leaves the room v^en vd.sitors come* 

Watches others, but doesiiH Join in vdth them* 

Is too shy or bashful to pl$y vdth * others* 



HDSTILITy 

(4) Gets in a temper if he can*t have tds way* 

'101 Gets angry vflien he has to wait his turn or share vdt^ others* 
161 Pushes, hits, kicks others* ,^ 
221 Picks fights* 

,23) Sulks, Jgets resentful, and won*t do things he shot 
COfelDEEtATIWKSS 



(6) Is kind and sympathetic to someone vjho is upset or in trouble* 

i12j Tries to make life easier for others; doesn't want to hurt them* 

l18J Is willing to share candy, food or belongings vdth others* 

[2tS Tries to help v*ien he's askedi 

[30) Tries to please others* 
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Home Behftvior continued 
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TASK-OniENTl!l? BKHAVIOlt 

2) Sticks to something he starts until it's finished* 

8) Quietly sticks to what he's doings even when others are making noioe or 
doing things nearly* 
Spends a long time with things that interest him* 
fSOj Keeps trying even if something is hard to do* 

(26) TrieD to do something the best he can^ even if it takes a long Liuic* 



DISTRACT IRILITY 

(5) Likes to run around rather than to settle down to quiet play* 
(11) Forgets a job or errand he started^ as his mind wanders to ol her things 
fl7) His attention wanders from what you're telling him* 
(23) Goes from one thing to another; quickly loses interest in things* 
(29) Gives up on vAiat he's trying to do if it takcti more than a short time* 



» 6o 



4 



TEACtim PmCEPTIQN OF PUPIL BEHAVIOR 
NAME ' DATE 



.SCHOO L IHEM. 

posmoN 



STRDNGLX Iter STnOKGLY 

AGREE _ AQIEE SURE DISAGREE DISACftEE 



1* Individual with GcceptlonAl 

Needls (IHEN) Is h^ppy ' 

2» IWEN 1« eas/ tq get along idth • • 

3* XVEN respocta otbar peopla'a 

belongings «««««««« «««« 

4* IWQf talks easily tdth adults • • • 

5* IWEN partldjMtes well In large ^ 
groups ********** ****. 

6m IWDI follows classroom and plaiy^ 

ground rules ***********- 

7» TVQi Is outgoing and frlendl/ * « « ^ 
Bm ntm follows directions well • • • 



9* IWEN has s good attitude toward 
hiaself/berself *********, 

10« lUDI has a good attitude toward 

teachers ******** ****< 

It* IVEN has a good attitude toward 

age nates * * * TT^T~^~T-r~r~w * 

12* IVEN has a good attitude toward 
school *******•*•***« 

13* IVEN convnunlcstes well for his/her 
««• • • i . . . * 

14* WBf^hta good language and speech 
^-for his/her age ••**•***** 



15* WBi gets along well with other 
children *.*« 

16» IWSI'has ouch confidence In hl»- 
MU/harseir * 
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IbACttl* It All 1 IU)I- lUWAi:U lltli:.U<U\llUH 



8TAFK 1.0.. 
POSITION 



4 so 



SCIIOOI, 



Dcllnltionst j 

I\;EN * lndlvl(tu>3; IJlth ExccptlwaAl Needs, C . * 

lntef;i'jrlnn ^ Kartliil day placement of iwTM into rof.nlAr profroms 

' Kct;aUr Procromt - lleadstart oi' Child D«fvclopm«nt(l>jy Car€) cla«seB 



i 



StirOHCLY 



DI5/ crrn 



STBON*' 



I. I believe In IntcrraLln,'; 
hjndicnppod chllUicn In o 
rcgulor c lasjf- -proftrom for 
p^irt of tUc day 

2*. I believe ecin bo 

ruecccsfu I ly ( ntc^rjte^l 
into a rof,uJor eljasft pi'f*;- 
grom lor pjit of the day * * * 

3* 1 believe t liDt intenr-it^lon 
in li rcpjirr prcnr^ni vlIJ ji^jve 
long tertn tcncfl^js for ll/D* , , 

4* 1 will do ny.fDvt in irakin^', 
pljecncrt in a ro^ulf^r prof.rfun 
« sucecss « . . . ^ 

5* l^:UJ^vin be jbU to^&fijust 
veH wflti eliildrrn jttciicJlug 
, « regular proi;rai:) 

6* IVtN will feel at ojsc and 
comfortable in j i e^^viljr 
class proc^-'^^ 

7. lULN win be able to^Uo nil 
the ;rctivitl^5 In the rc^uJlar 
school program 

6* 1W£N will be able to share 
toys and cooperate vjltli others 
In the regular school 
prograni 

9. 1 believe that lutej^Lotlon 

In 0 71-:;^ i i J c J jm will 

result in iv:l:j d^Mteloping 
better beliavLor p^LL^Cfts * * * 

10. will n:ikc friends 

^a?;ily in i rtT^'l^r cl^tss - 
prograis 



Ml 
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STRONGLY HOT STRaiCLV 

toREE ACTEE SURE DISACREE PlSACRE l 



U* IWEN will bQ i>ccnptt4 ^/ 
' by the children In thm / 
ragular proi;r6iiis ^ * * * * * 

12* tWEN vUl noc reqalr* 
'«iuchrm6r« cinie^ind at* 
tendon chan che regular 
class children r * » * * * * 

13* lUEK will be as well - 
behsvfd ss regular class 
children ** 

14* wtU want to ^pend 

ooro ciTne in che rccular 
school program « « ^ * ^ « -* 

15. Most porencs of IMtU 

^ would like clieir chlld(lWEN> 
CO be ^nce^racWd In che 
repuUr cUss prbgrom tor 
pare of chs do/* * * ^ * * * 

16* 1' bfiHevc Accgracion of 
lAi'EN viU not negatively , 
. affacc che behavior of noit- 
IWCN chJLldren •••••••* 



List die three blggasc concerns you hsvf about placing tha IVEH In a regular 
'praschopr progrorei 



I*. 



7 ~ 



2.^ 



3.. 



r 
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PAR^TJIL ATTITUD'te TOWAia) ■ IWTECKATION 
PAREUT ' , ^ ' ' • SCifclOL 



CHILD 



'STRONGLY NOT STRDNGLY 

: AGREE AQIKE . SURE DISAGREE DISAGRKE 

1* I believe in integrating handl-r 

capped childr^in in a regular ' , ^ 

class program for part of tho ^ - . 

day. . ' 

2* I would like iny.cblld integrated 
in a regular class program for 

p^rt of the day. - ' 

3* I believd my child can be success** 
fully Integr^ed into a regular 
cl^ss program for part of the 

day* ..* r*.. . ^ 

4# I will do my part in making plac^ 

ment in the regular program a ' 
success ____ _ 

'5* I believe that integration Into 
a regular program will have long 
term benefits for my child . * . ^^^^ ^ ^ 

believe that integration in a 
^.^^^^ regular prograxD will result in try 

^ child le^xTiing more aj^propriate. , ' ^ 

ways of behaving. .... • ^ « ^ ^^^^ ' 

7- My child will be able to adjust J . ^ * ^ 

' 1 well with children att^endin^g a 

regular program ' • . - 

S. Ky child will feel at ease and 

cocnfortable in a regular class * , * 

program > ' ^ \ ' 

9. Ky child will make friends ' " ^ 

easily in the regular class ^ . - 

program * . « . >^ f . . . . . _ ^, ^ ^ ' 

' * \ ■ 

10. My chUd wUl be able to. do jail , - ^ . ^ 

of the activi'tijes in- the regular 

school program ^ - . - . 



CHUJ) " 



STRONGLY NOT STRONGLY 

AOftEE AGREE ffURE DISAGREE DISAGRP:?: 



lU My child will be able' to shara 
toys and cooperate^ with othera* 
in the regular school program 



12. 



15. 



My 'child will be accepted by 
the other children in tha^ 
-regular program «^ * 



My cliild will not requira mora 
tima and atter^tion than thb 
regula^ children jji the clasa * 

My child uLU be as wall b^ 
haved as regular class 
children * * ; i 



My child will want tt> spend mora 
time in the regular school 
prograAi ^ 



. ISst the three tiiggest concoma you hava about ^placing your child in 
, regular preschool program: 

1. 







J 

















3. 



EMC 
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MERCED COUNTY DEPARTMENT OF EDUCATION 

WtLLIAM K 9TOCKAR0' EdO. SUPERINTENOENrT 

eaa-wesT oih- street 

MERCED. CAUfORNIA . , 



Slnc< aotn< handicapped .children will be in your ^hild* 
cl««t^ we are aending you thia queationnaire on Parent 
Attitude Tovarda IntegrAt^ion* "Would you be kind enough- to 
fill it out and tend it back to the' teacher of your child* 

■ / ^ '' ' ' - ^ ■ 

The information we receive will help, o-i"^^:, oa.in our 

Integration Project^ We '^woiil^ alao like- to Jiend you this 

form again towards the »nd of the. school year«- 



sincerely^ 




Del" Fahrnej " ^ 

Liaison Teacher 
Integration Project 
Merced County tTepartmant of 
'Special Educat ion 



DF:ec 



i 



EEO/Affirrnative Action Empfoyer 
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PARENTAL, ATTITUDE TOI/ARD IWTECRATIOW 
(Regular Class) 

Jk 

t»ARENT SCHOOL 

CHILD 

STRONGLY 
AGREE AGREE 

1. I ballevi la Inccgratlbg handl- 
cipped 'children In a regular 

claaa progran for part of the v 

d a^ . 

2. Ibeliave the handicapped can 
be eucceea fully Integrated Intio 
a r egu lai( c las 8 f>rqgram for part 

of a day _^ 

3 . Having hand Ic app ed ctil 1 di^efi:^ X%l^ 
a^ regular program will, not Upset 

Che class , 

4 . T:^e C eacher of the regular class 
will noc need to center the 
class around, tha needa of the 

handicapped * 

i , I believe that integration of a 
handicapped ^hlld into ay child*s 
t classwill have long termbene-^ 

fits for ny chiLd 



WOT 
SURE 



STROWGL\ 
DISAGREE DISAGRKH 



I will do my pa4*t ij making the 
Integratloua program a success . 



My child will, bxi able 'tCHadjuet 
well with Che hindi zapped^ 
acteoding the claas 



My child will f.sel it ease aod 
comfortable with tha handl- 
es pped 



- ^ 9 



My child will muke friends 
eaaily with the hat)dicap_ped. 



10, The handicapped will be. able 

to do all of the actilvitles In 
the regular program 



The haadicappedwilL be able 
to^ share and coop^i'ite with 
othere in the regtiliir program 
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PARENT 




c 

V 

/ ' 


CHILD 




STRONGLY 
AGREE 


AGRE^ 


NOT , flTKOMG: 
SURE DISAGREE DlsAOK 


12. Thft haQdicapped will «ceepced 
'by other children in the regular 






13. Tilt; handicapped will not re^uivt 
more tine and attention than the * 
regular' children in the clasa . . 






14. , The handicapped will be aa well 

behaved as regular class children 






1S« I fe«l Chat Che handicapped . 

should apend more time in Che 
regular school program . . . ^ -. 




f 


List the three M^ijefft concernd you have 
' children iocd a regular school program: 


al t uC 


placiog haodlcapp^iJ 


1. 




P 




2. . 




3. ' 




V 






> 










\ 
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INTEGRATION PROJECT EVALUATION PURVEY I 

S c hQO I ^Da t e 

Position " [ ' 

1. Did your Bc.ho6l participate in the integration project? 

2. Do you think the project^vaa a success? 

3. , Did^he children with exceptional needs benefit from the 
integration? 



YKR NO 



ratlonY / 

ie rep^ar students benefit f 



4. Did the re^ABT students benefit from the integration?. 

5. Wo,uId you like to participate in a Blmilar project next 
year? ^ 



6.' What changea could be made to trtiprove the chances of success in a future 
project on integrating children with exceptional needs in regular programs? 



7* What were ^oraj^of 



the positive outcomes of the integration project' 

f 

a- 



b. _ , . ^ 
c • 

8« What teacher skills or knowledge are essential for the successful Integration 
of children with exceptional needa? - 

a* ^ 

b- ^ 

c. ' ■ * V 
9* General Coinments regarding the integration projects 
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SCHELBY CENTER 
THTEGRATION PROaECT 
EVALUATION #2 



Please use the back of this evaluacion form If needed for a,(MitlonaI conun^rts. 

^ ■ # 

1- Do you feel that inservice would benefit you and your staff on integration; 
Yea No Why? 



2^ What kinda of ideas, for inservice would you feel important to you and your 
staff? - , ' 

1. ■ 

2. , 

3. ^ ■ 



3* If aides were used in your program, did you find them beneficiai? Yf*s_ 
No Why? 



A* What ways could the aides be of more assistance? 



.Do you feel that the regular class children benefited by integration? 
Yes No Why? 



6* Were the transportation arrangements satisfactory? Yes No _^ Why? 



7* Was the' actual integracion process satisfactory? Yes 



Do you feel chat the child/center assig 
Yes No Why? 





oVoorfa ce? 



9* Do you feel that this program filled a nee(l(s) of each child parLlclpat in&^ 
Yes . No Why? How? " 



7c. 
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ruK iWiicJtATiON }>Roji:cT 

EVALUATION 



' 2 ' 



4 



16. In the future can you see parents of Schelby Center children participating 
in somd way in your program? Yes No How? 



Did you find taking anecdotal records helpful in relationshtp to lue child 
and your program? Yes No Why? 




12* Do you have any suggestions on the use of anecdotal records? Yes 
No Why? 



13. Did you find the stafflngs on individual children were helpful in meeting 
the chiild*s nee||ls? Yes Ho Why? * 



14* Was the program co-ordinator helpful? Yea 



No Why : 



15* What ways could the co-ordinator be of more assistance?. 

16« Do you feel a need for comnunlcating more often with your child's teacher? 
Yes No Why? 

17* How could this be done? 



18* If this program ts continued, what would you like to see done differently 
or inclyded that wasn't done^tliis year? 



SCHELBY CENTER 
INTEGRATION PROJECT 
. EVALUATION 
(RECEIVING TEACHERS) 

Pleaaev use cha back of chis evaluacion form if needed for addicioiul comnencs* 

1* Do you feel thee inserviceVould benefit you end your staff on Incegracion; 
Yea No Why? 



2* Whac kinda of ideaa for inaervice vould you feel imporcanc co you «nd y<)ur 
acaff? 



1. 

2. 
3. 



3. If aides .were used ln~-ysur program, did you find chem beneficial? Yes 
No Why? 




4. Whac vays could Che aides be of more asslscacice? 



5. Do you feel chac Che regular class children benefited by IciCegratlon? 
^tYe> No Why? 



6* Were the transportation arrangements satisfactory? Ye8 No Why? 

7* Was the actual integration process satisfactory? Yes No Why? 



8« Do you feel that the child/center assignmec^ts vere appropriate? 
Yes No Why? 



9* Do you feel that this program filled a need(s) of each child participating? 
Yea' No Why? How? 



7^ 
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THE INTEGRATION PROJECT 

EVALUATION - 2 - 



lOi In the future can you see parentd of Schelby Center children participating 
in some way in yotir program? Yes . No How? 



11* Did you find taking anecdotal records helpful in relationship to the child 
and your program? Yes No Why? 



12* Do you have any suggestions an the use of anecdotal records? 'Yes 
. N5 Why? 



13« Did you find the staff ings on individual children were helpful in meeting 
the child's needs? Yes No . Why? 



14* Was the program co-Ordinator helpful? Yes No Why? 



15* What ways could the to-ordinator be of more assistance? 



16* Da you feel a need for comnunicating more often with your child's teacher? 
Yes No , Why? ^ 



17. How could this be done? 



18. If this program is continued, what would you like to see done differently 
or included that wasn't done this yea^r? 
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MERCED COUISTTY DEPARTMENT OF EDUCATION 

VMLUAM H STOCKARa Eda ajP&VNTU€XNT 
632 VVEST I3ch QTREEr . ' ^ 
MERCm CAUfOVM 00340 
12001 723^1 




Dear Fir#nti, 

W# «r# onC# •gain involv#d vich m •p#ci«l r«t#«rch^>^^l#cc Co 4«t#rBln# th« 
#f f 1 1 v#n#tt of incogrocint toM of our young chi Idron^C Scht Ibj Concor Into 
reif jtar tcKool cl«tt«t. Tho <hildrtn aro boing tpeciatlir toloccod for thim 
pzo^TArt. So v« vould liko CO includt your child't parcictptcion in chit oEciti 
projocc and #li<^ oa anj fiold crip vhon approprioco* 

Incogrocton of. your child inco • rtgulor progran vill b« on • pore ciM 
b««la only, rtnfing fro* tvo co chroo hourg ooch day* cvo Amjb • vook. 

Tr«n«po^«cion vill bt provided boch co «nd trom rogulllr progroAt vicKin 
Herced Councy* 

In ord#r for ut CO doconnint your chlld't tcrtngcha^ v« vould alto 1 iko > > -t 
per^ittion CO conduct • l«ngu«g« ovaluacion olong vich accicudo «nd b«K«vior 

irv^enCor itm^ 



4C;v« p«rvl««ion for wtf childj 



, CO bo 



tn;«^roxod on m p«rc cIm batit only inco • rogulor tchool progr«B» co hovt • 
longuogt ^^ooooannt 09oluoclon« oad t* go on fitld cripg. 



Mochor 



fochor 



Ikotoi 



er|c * 



EEO/Affirm«tiv« Action Employe 
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PAJU:.Nn/GrJA)^lA.^J AND aIIIi)l^liN^S I^Kilfl'S 



Procedural Safeguards ( Federal ftpgister, Vol. 11, No. 252, Subpart W) 4l\L. 94-142 
Sections 615 (a) * (e) and hX., Ch. 11 Soctioji^. 7021 ' 7023) 



^ Parents or guardians liave the right to take p'drt in providing information and in 
making decisions about their children's education. Procedural Safeguards make certain 
^ that children and'^their parents or guardians are given their rights by schools accord- 
ing to the law. 

Due Process 

1. Parents have tlie right to obtain an independent, educational evaluation 
of their diild if the parent disagrees with an evaluation completed by 
the ^school* Depending upon the results of ^ hearings this independent 
evaluation may or may not be at public expense. 

2. Parents have the right to an impartial due process hearing to challenge 
findings of the evaluation or proposed action* 

Ri ght to Protection in Evaluation Procedures 

1. An evaluation shall be conducted before any action is taken on a child's 
placement. 

Written permission must be obtained before a child can be evaluated. 

3. Qianges in special education placement shall be based on the child*s 
current individual education plan and on other infromation relating * 
to tlie child's, current performance* 

4; Cultural background differences shall be taken into account in selecting^ 
administering, and interpreting assessment' information. 

5. Testing sliall be^administered in the child's native language or other 
mode of coitmunication* 

6. Interpretation'^of the test data shall be made by a team of knowledgeable 
persons* 

7. No one test or indiv^idual intelligence test s*core shall be used as^sole 
criterion for placement* 

3, When testing is finished, the parent shall be invited to school for a 
report on the testing and to help write (the individiaal education plan. 

9. The parent has the right to refuse any or all rec6mmendations . 



8: 



I 



RtRht to the Least l< tJ.->n icjjvc hiwiromneiit 



1- To the JiuixiiJiun extent i)ossiblc, harulLcapped children arp insured the \ 
liyht to he vtlucated with children u4io aro not handicapped. 

2. 'Hie removal of handicapped' chL Idren from regular educational environ- 
ment occurs only u4ien the severity of . the handicap is such that the 
child's needs cannot be satisfactorily met in the regular classroom* 

The child should ^have available to him a continuum of alternat;\^e 
placements to help implement his individual education plan. 

4. llie duld should-attend the school in Oiich he would nonnallf attend 

if not htandicapped except when ftiST n6eds requir*.^ome other arrangement. 

5. A child's placement must be determined at least once every Vi months 
and based on his individual education^ plan. 

>^ A' child must ibe evaluated every 3 yelsirs unless requested earlier by 
parent or teacher, ^ . 

A parent must give written permission before a child can be placed in 
a special education program. 

^ n rnin^ Confidentiality of Records 

1. Parents have the right to inspect their child's records and to obtain 
copies of the infotmation. 

A record of access to the child's file must be maintained including 
party, date of access, and purpose. 

^ If parents believe tjiat the information is inaccurate, misleading, or 

.violates the privacy of the child, they may request that the infotmation 
be amended. If the local agency refuses to amend the information, parents, 
then have a right to a hearing. 

4. Parental written cohserrt must be obtained prior to releasing data to an 
unauthor i 2ed^ pe rson . 



ERIC 
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MERCED COUNTY, DEPARTMENT OF EDUCATION 

WILLIAM H STOCKARa Eda BJPERIN-r£NDEr«4T 

632 WEST I3th STREET • > 

MERCED. CALIFQINmiA 05340 / 
1209) 723^031 „ . 

, RELEASE FORM FOR CONFIDENTIAl INFORHftTIQN " 

0 ^ jjj^. 




TO; 



PlMse^release copies of the following Items from the school records of (my), 
(bur), (chlldX (wdrd)i . . BP; '_ 

School . . ■ 

1 ' - 



NOT TO BE FORWAROED TO ANY. OTHER PARTY' WITHOUT WRITTEN "PAHEKTAL PERMtSSION 
Pur pos'e ; , 



Unless noted be1ow« (I)» (we), do not dijslce a copy of this Information 

* 

Parent-Guardian 




ERIC 



NOTE; Hake two copies; one to be farWarded with the rej)U€|^ted[ information, 
and one t 

gmz 



and one to be retained permanently In^he ciim file bf the ^tutmnt^ 



Educatlor^ Service arxl Leadership 



HAKE 



^PROFtLE ^ ' 

PRE AND fOST INVENTORY EVALUATION SCALE 
PART A 

TEACHER 



C.A. 



DATE 



Scale 1 Co 5: 



1. Not- appU'cable or leave blank ^ 3, 

2. 23% of- the time ^ A. 



507, of the ttme 
757* of the time 



'5. 1007. of the ttme 



I. SE LF jfeLP SKILLSt 



1. Takes off hat« coat or ahoes 












2. Recognizes own clothes ^ 












3, Puta clothes tn proper place 












A* Dresses snd tindress^s self;' 












Jb* Puts on and Takes off shirty and 
coats 












6,. Pelt's on and takes off dress 












7j Puts on and takes off socks 












8* Flits on and taJces off sfioes ■ 












9, Pelt's on and takes o^f pants 












10* -RutLona clothes 












1 1 , Bitckles shoes . 












12. Ttes Shots 












\3* Rucklts. I>el t 












lA, XJj>s zippevs**^ 












15, Rru<ih?s hair , 












16,. ^ombs lia J r. 












17, Rr(?is)ies Teeth 













II. * tKPEPENDENCE AND RESPQtjSIBrLtTY ; 



1 , Remembers da i ly c las^room 
roiir ines- 












2, Re'menlser^* j^eekly ^lass- 
room rouf ineS , , - 












3, Carries messages wrttteh. 












A, Caries messayeV verbal* 












5, " Takes c'are, is cautious. 












6t Co^s to and from bus alone* 










7- Goes 'from* one place tp another 

0 ti t a m|i u 5t a 1 o n e 












8. Loses articled of clothing and 
to^s l>jrougbt ' to school 












.9- Furs clothes, tays/a'nd i;ames 
* c»way witti remindlnR- 












10, Puts cloches, toys, and games, 
away without reminding' 













in, LANGUAGE SKILLS: 



Toilet InR 



18. Wet Self 












i9* Asfes to KO 












20, fTovs on own ^ » , 












21* Fhishes toilet * ' 












22, flof^dles -own clothing 












^It Waslifs hends ' 













Eat tn« 



2A, Unwraps own lurtch * 


T 










23; M.inlp*Jlates bottle tops 






1 






26, Fats with spoon. ^ ^ 












.27, Eats with fork ^ 












28, Ktiov^s bow to handle Icn^e 












29, Drinks with cup / - 












30, Doe5n*t yJawdle^^or bo^t over' food 












.31, Uses good table^Trfanners 












32, Tries new; foods 












33, Cleans tiri- own mes^ and papers 













1'' Vocalizes syllables ba, de, 
ka 


.4 










2, Combines syllables da-de, 
' md-^a , etc ' 












3. .Responds to 'name 












A, -S^ops activity with "no-no" 




V 








5, Names tvo co^6n ohiects 












6„ Foints to ^amiiiir person^ 
place* or tiling 












7. Foints to oj3jects,on request 
in book 












d. Imitates simple sounds on 
request ^ 












9, Points to tody parts 












10, Can say his or her first name 












11- Can sav last name 












12, Can name people 












13- Can hame foods 












iA, Can name toys- ^ ^ 










■ 


l5. Can naipe furniture and house- 
hold items 
J r 













111.- LANClfACK. SKILLS (CONTlNUEDf ; 



V. Fm: MOXi)K SKILLS JfHO WKITTnC: 



1 2 3 4 S 



16. Nunifs hody parts ► * 












1 7 . fJtimes An inia 1 s 












1 8 # N^Jni^-'S <-'cj lors 










: — 


19. Lalkf; in phroscfi 












20, la I ks sentences 








t 




j^l lAlt(4 in nrt L'rAnl^fi 












22, Descrihe^^and shares 












23. (an fotl/ow 2 verbal directions 












24. < an follWw 3 ^^erbal directions 












25* Can classify person, place, or 
tilings 












26* Knows own address 












2*7. Knows own pKarre. number 












28. <^'Qo describe oHjects by at least 
three characteristics 













1, Places 6 round pcrs In ffoles 



8. 



IV. CROSS MOTOR SKILLS: 



n^rows ball joverhand 



Pushes 
' boxes 



and pulls large toys. 



Wji I ks forward 



^ 6. ^Wj ] ks backward , 



5* u\i Iks sideways 



6^ U\ilkA lip and down Incline 



7^ W^ilks tip and djpwn stairs 



8, f I imhs about 



9. ktniS t'reely 



I Cr, Ua Iks on Lip toe 



1 1 7 ^Va IkA on a 1 ine 



12. Inmps wUh both ffeet 



13, Jumps in pattern 



14.' Hops on. one foot t)£ice or mote 



15,»T;racks objects wltTT eyes 
moving bead ^ 



not 



16. ( raw I int; (bilateral) 



1 7. ^'k ippini: 



18. r>alancinit 



19. Rollinc; 



20. Jumps rope 



- 21. Jtimps rope 'and ptck up coin 



22. Itrrows a lar^;e bait 



23. Cntcf^s a large ball 



25. Caret 



i« a 



24. Tbrows\a small ball 



Small ball 



26. Dribbles a ball 
257 



iiwi Riming 
(.ame Pl^v> 




S 



2L 



Places c ircle ,. 
ort form board 



square, triangle 



3, Plaoes circle, square, triangle 

on puzzle* boar J - ^ * 

~, Ma'kis marks wltPl crayon, pencil 
' chalk _» - ' 



3,^ Makes distinguishable for with, 
clay 



rills and empties <:ontainer 
with sand or water - 



7. Can sort small objects 



Can pick up 



aild separate 



9* Can cut 



10. Can string beads 



th acissors 



Can trace 



12« Can connect polryts with 
straight 1 ine 



13. Copy circle 



14^ Copy square 



15* Copy triangle. 



16* Co_py numbers 



17. Copy letters 



18* Copy name 



19* Copy words^ 



20. Copies phrases and sentences 



21* Writes words (no helpX 



Writes phrases 



(no help) 



23. WrLtes sentences (no help) 
2U* Writes paragraphs fao^elp)" 



25* jCan write aeveral paragrapt^ 



VI. PERCEPTUAI skills : 



i C j 

1« Can match Colors 










2* Knovs colors 


r 








3* -Can match forms 










4* Xan match forjns and ^Izes 










?* Can separatee' by slzeV 








I 


6, Can separat^' by qualf^ 










7* Can claaBlfy according to 
physical charac tetf^lstlcs 








1 

t 


8* Can Identify texture (rough or 
smooth) 








i 


,9* Can Identify' objects not scfen,.' 
* by feel 










10* Cap Identify smells (pleasant . 
or unpleasant 
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VI. PERCEPTUAL SKILLS (CONTINUED) : 



11« Can Identify tastes (sour^ sweet) 












'12. Toentiiy in rront/or beninq 












13. loentiiy top f bottom^ unaert. 
be.s ide 












14. Identify riftht or lefc 












1^ Idii&ntlfv tflll short t^VX^st 
shortest 












16. Identify small, -mediuni» lar^e' 












17. Icient 1 fy ins icie« outs ide 












18. Idenitfn above, belo^J^ 












J9. Name coins ^ • 












^0. Knows day and ^ight 












21. Diget $pan 












22. Letter span ' 













VII. ADAPTIVE BEHAVIOR SKILLS : ' 



1. Plays alone /" 












2. Plays alon}^ side 












3. ' Plays with o^bep^^ 












4. Plja\'S and works well with others. 












5, I'iKlns an^d is t^enerallv a^ressiVe 












6. Shows re^iard for 'othersS^ 












^ Displays good feeling of self- 
worth 












9* Likes to help people 












9. Respects the use of school pro*' 

pertv . - ^ J 












10. lias ^ood fe^llnj^ towards school 












11. Uses'free time well 












12. Has patience ' ' 






— 






13. ;^Pod attention span 












14. Minds well'and is cooperative 



















ERIC 
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PROFILE 

m AND POST INVENTORY EVALUATION SCALE 
PAKT B * 



NAME_ 
C,A/ 



Sc«l6 1 to 5: 

I« Not applic«ble^ or leave blank 

^^^^ ^^^^^ 



TEACHER_ 
DATE , 



3. 50% of the time 
A. .75% of the time 



5. 100% of the t^me 



VIII. CREATIVE, DEVELOPMENT THROUGH ART SKILLS : 

1 2 3 A 5 



X. SOCIAL STUDIES 



1. Colors within the4inefi 












2. Uses craVons^ 












3. U$cs F.«sel Paintfi 




4 








A. Ifses ielt*J'cos 












5t Cuts arid paf^tes ' 












6* Uses l>ounli Art 












7* I'int^erpaints (Uses) . • 












8. Uses chalk 












9.* Uses Pistels 












10. Uses Water. Colors 




h- 








11. Prints, ' 












12. aUckerr (does) 












13. Mixed Medina 






— 






lA. ytlay (Uses ' 












ISyconscructlon Paper TUses) 












It? Uses Tissue Paper 












17. Uses Torn Paper 












18.* Sculptures^ . ■ ^ ^ 












19. Does Paper Mache 












20. T)t)crf Nur^ls 












21 p Creative Drawings' ^ 













IX. MUSIC SKILLS: 



.1. Marches to music 












2* Pla|s rhytlim instruments 












3. Can* move With different admust* 

ments of metronome * 












4. WiUing'to parffcii^fite in group 

sinitinii , ' . . 












5. Sin^^s on kev ^ ( 












6. Will sinR &e>Io ' ^ 












7. Can fiiiic^ce simple rhythm- 












8. Con imttace conplex rhythm 












9. Knows differen<£e between high and 
ijDW^sounds / 












lO^^^n play an instri&ment 












11. Can 'Sins in harmony 




i 







Ip ' Knows simple leaves 










2. Knows simple trees 










3p' Knows simple flowers | 










4. Knows different rocks ' 










5. Knows different insects 










6. Knows different animals 










7. Knows different community 
helpers 










8. Knows what they do 










9. -{Participates .in discussing 
" ' problems of everyday Itvinft' 










VO* Ha« an understanding of 
problems in every day-^ 
living 
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PROFILE 

PRE AND POST INVENTORY EVALUATION SCALE 



^;AME_ 



TEACHER_ 
DATE 



icale 1 to 5: 

1, Not applicable or Leave blank 3. 
K 25% of the time 4. 



soy. of the time 
75% of the time 



5. 1007* of the time 



I. READING SKILLS: 



12 3-45 



ERLC 



1 2 3 4 5. 



(an [lear high and low sounds 












14, Knows numbers from 1-10 
(written) 










— J 


7. C^t\ hear loud and soft sounds 












dii march objects 












13^ Recognize each number in or out 
of 'drder 












(:;in tnotch homhers 












% <:^ii. ma t cti letters 












16, Count by 5's (orally and 
written 












mntch rhymini^ sounds. 












Cati ictentify rHymlng sounds in 
words 












17, Count hy lO's (orally and 
written) 












C^n identify words dlik'e and 
di 1 J ert*^^t 












18. Knows^ numbers odd and even 
(orally and written) 












^ KiKiws U^tt^rs of alphabet 












19. Knows numbers 1-100 (oraify 
and written) 












iK KiH>ws atpliabe.t out of order 












;1. Kj:ows sotjnds of letters 












20. Knows^ two number addinj^ 












!2. Kr.ows ^urxis of letters out of 
order & * 












2K Knows two number subtracting 












22. Knows two column adding 












JCiiowfl *^e blefld sounds 












23. Knows two cobimn subtracting 












KrioWfl all blend* sounds , 












24. Knows' times up to 5's 












K(uiw5 vowe I sounds 1 












25., Knows times up to lO's 












• iy* Api^li€*s sounds to r.eading 












26, Knows simple division 










— - 


7, Kimwfl. basic words 












27. Knows measurement; inches* 
feet, yards 












8, r^ulerstands what'^ real 




y 








9» Hofl an interest in reading 












28. Volume: ounces, pounds* ^ 
quarts, gallons 












f). Ko/iiling LeCel 












» ,* - 


29. Knows, days of week 












I I. NUMBER SKILLS: 




30. Knows months of ' the year. 












IT 

L — : — , — 1 


3il. Knows timer each hour on 












Indicate age by fingerd 












hour^ k hours 6t minutes 


Recall a&e verbal l:yL 












32., Knows simple fractions; 
i.e., parts of whole 












Ureiitlfy a set (any group) 












>/ T<ientify sets oS more or leas 








• 




33, Knows measurement^meters 












M,tLc!i equivalent sets 












34. Kn£ws volume; liters 












t^cnst riict J equivalent sets 












35. HaTch numerals 0-5 












(:ou>it members in sets 0-5 












36. Match numerals 6-10 












Comit members in sets 6-10 












37, Jain Sets 0-5 












\ Identify an empty set 












* 38, Match numerals to sets 0-5 ^ 












Connts 2 












39, •Match numerals to sets 6-10 












1 [ (>nnts 3 . 












40/ Separate sets 0-5 












2* <^oimLs 4 ^ 














1, Knowfl' numbers f^oi^ 1-10 (orally) 












' - i 


A 


> 




9 
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PROFII£ 

PRE AMD POST IHVEHTORY EVALUATION SCALE 
PART D 



KAME_ 
C.A. 



TEACHEiL 
nATE 



Se«U 1 to 5; 



1. Not applicable or l««v« bl«nk 3. 

2. 25Z-of Che tlm* 4. 



50Z of ch« Clffl« 
75Z of ch« Cln« 



5. 100% of Che clM 



.XI II. ECONOMIC AND VOCATIONAL-SKILLS : 



■ V " 


1 


2 


3 




5 


HOUSniOI.D: 

{^Clr.-ins A Bathroom); 












1, Sink /■ 












2. To tut 










. 


3. ' Tub ^ r- 












4* S*i*^<*r * J , ■ 












5. V.tI Is 












6, Floors ' 












7, Mirrors 












Cle^nA a Kitchen: 












8. ' Welshes Dishes 












9. Dries Dishes 












10- Sink 












1 1 . Ki t rh^erstor 












12. Stove _ 












13. ttipho.irds 












14. Kloors 












15. Clranfi tables 












16. Si'ts fftbU - ^ 
























16.. Cooks foods (Cookies, etc.) 












General Household: 












19* Vaciiur^s 












20. y.:\kes !led 












21. Sweeps Floors 












22. tKiscs 












23. Washes Windows 












2i. Knptles trssh - 






— 






Shop SklUs: 












25, Sn^»(Hint 












26. KftSpiiJvv 












27. C^n u^e screwdriver 












28.iCfin use haomer 













29. ^S«in use saw ! 












30. Can pAlnt with brush" 












31. C«n care for bru«h«s 




- 









,1,2,3.4 



Ceramic Skills; 



32. Pours Molds 



33. Trims poured ob<ects 



34. Glazes blSQae ware 



35. Trims Greewarc 



Can Kun Kiln; 



36 p Loads 



37. Times 



38. Unload J 



Garden Skills: 



39.' Can Weed 



40. Can Water 



41. Can use shovel 



42. Can use rake 



43. Can plant (digs hole puCa 

in seed) 

44. Rakes and piles leaves 

45. ^ Runs a mover 

46. Runs an' edger . 



XIV.* JOB DiFORMATION 



Orally: 



1. Ni$m€ 












2. Address A 












3. City 












4. ScaC€ 












5. Zip 












6. Parents Name 












7* Birthda.Ce 












8. AM 













Written: 
,1,2,3,4 
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PROFILE INVENTC*Y SCALE 



NAME: 



AGE: 



DATE: 



75^ 































































































































































— 


































































































































































— 



































































































. 
































































































































— 




































































1 




































































































































































































































































































































i , 








— ■ 






















































































































































































































































































































































































































































































































































































































































































































































































































— 
















































— 


























































































































































i 








































s, 












































































— 


























IV 



VI 



VII VIII . IX 



XI XII XIII XIV 



LECEm>: 



I. SELF-HELP 

II. . INDEPENDENCE 
III. lANCUAGE 
IV. GROSS MOTOR _ 

V. FINE MOTOR 



VI. PERCEPTUAL 

VII. ADAPTIVE BEHAVIOR 

VIII. CREATIVE DEVELOPMENT 

IX, MUSIC SKILLS 

X. SOCIAL STUDIES 



XI. READING 

XII. NUMBERS 

XIII. EC'ONOMIC . 

XIV. JOB INFORMATION 
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MCOE Tntegra^tlon PrQjdct; Form 



INTEGRATIvON OBJECTIVE AND STRATBGTES 



Date 



Student *s Name' 
Home Sctiool ; 



Age: 



Teacher*s Name; 



Days in Program; 



Time : 



Receiving School ;_ 
Rec^vlng Teacher; 



0E3JECTIVES : 



1. 



2. 



STRATEGIES TO ACCOMPLISH O^ECTIVES 



1 . 



2. 



COMME^TTS : 



ERJC 
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G1;NE(<AL KUIJiS [■■OK ■[■raining RF'IWkUHD CllfLDREN * 

Ip Three very important requisites in teaching are patience, perserverance, 
and affectionp 

2p Learn to relaxp 

3. Be firm but gentlei ^ 

4. Repetition--This is the means by which the chil^^acquires the skills of 
self help. 



J 



5. Praise — Be generous with praise-*"y*^^ ate well/' "you put^^CTtj'your shoes 
like a big boy.'' You do not want him to look to you for praise for every 
little thing, but praise should be given freely when he deserves it. 

6. ^ Teach one thing at a time. Be sure he is watching and listenipg. / 

7. Break down tasks into several simpler stepSp 

8. Be <alm and pleasant regardless of the number of mishaps. ^ 

9. Instructional tasks should be shortp ^ 

10. Allow plenty of t^mep Don't rush but don^t let him "fool around"p 

11. Stimulate speech while going through the motions with him-^"we are putting 
on your red socks," "let's put on your brown shoeSp" 

12. Do not assume that a skill learned in one situation can be applied ^in 
another. If he learns about hot matcl^es, fie will not necessarlly^ know 
about a hot stove. , < . 

13. Help hint only when he Oeeds it. It may take longer Jto get the task done, 
^ but it Is the only way he can really learn. 

14. Be consistent^-Establish routines and do no^t dev^e from them. Same 
pla^e**8ame time of day. 

15. Avoid teaching in distracting surroundings. Consider child^s well-being both 
physical and emotional. 

16. Have him f^inish tasks. Things should not be left half done. Tasks should 
be short enough to hold his interest until he through. 

17. Show him how to do things. Teach by example-^politeness, way of greeting 
people, etCp ' ^ 

* Adapted from A HELPFUL GUIDE IN THE TRAINING OF A MENTALLY RETARDED CHILD 
Virginia State Department of Healthy' Bureau of Child Health 
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A--bISCIPLINE * 



A. 
5. 
6. 



Discipline for the retarded child Is little different froin the normal 
child except that the retarded child will learn more slowly and will 
need more help and frequent reminders . 

A busy, happy child Is usually. a well behaved child and If kept occupied 
will be much e/^sler to control. 

He needs much praise for any cooperatloVi or correct action. Mlatakes 
should be accepted" calmly and help Qffered until he lesrns what is 
being taught. 

Be consistent. 

Determine and use precise I'lrnlts. 
Teach by example 

• 0 

u 

■ a. Show what to do. 

b. Practice the things you want him to do. 

c. Let him feel^e is important to the group. 

Manner of correction 



Immediately If possible. 
Without ang^* 

Isolste from people or favorite toy for short time. 

If he becomes excited or uncontrollable in group, remdve immediately 
and provide with quiet play alone. . / 

Don't threa ten-*^emory is short and he will soon forget. 
Friendly firmness rather than punishment .is basic for discipline . 
Give a warning for things to be done**allow time before asking for 
it to be done. 

Don't use reasoning or explanation often. They tend to confuse. 
Be sure he understands ^what is expected of him. Telling him isn't 
enough* He miist be shown. 

Tell him what to do rather than what not to do.. Say "put your^ cap on 
the table" rather than, "don't throw ypur cap on the floor." 
Act as if you expect him to obey, and |e usually will* 
Give one direction at a time and keep It simple . 



8. Don't expect or demand more than he is capable^ of doing at this M. A. 

9. What $MmB^llke stubbornness ma/ b^ caused by: 




Discomfort , fatigue, hunger , Illness ^ ^ 

b. A way of. getting attention. 

^ ^ ■ ' f 

* Adapted from A HEtPFUL GUIDE IN THE TRAINING OF A MENTALLY RETARDED CHJLD 
Virginia State Department of Health, Bureau of Child Health 
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ANECDOTAL RECORDS 

Observer is free to note any action that appears significant 

May be incidents noted by the teacher/aide/ supervisor in daily contact 

Presents a richer and more Individualized picture of behavior of child 

HOW - , - . * - : 

Describe exactly what observe: behavior/ condi t ions/preceeding even'Vb/etc 
Do not interpret; keep it factual; weed out value Judgments 
Record is made promptly to eliminate errors 

Records need to be accumulated over time; shop habits 7 characteristics 
RiSSPOtJSIBILITIES - , , * , . 

Select incidents worth reporting; behavior and events that are relevant 
Must be objective " ^ 

INCLUDE - 

Typical /character is tic behaviors / 

Exceptions to normal b>&tiavLOr * 

SUMMARY OF ANECDOTAL RECORDS - 

Bi-weekly summaries of the dally anecdotal recPrds are -very important 

^ * Pick out behavior based on recurring patterns^ overall adjustment, and 
ar^as of possible success ^nd failure 

EXAMPLES - . 

Behavior that is different^ unusual, or acceptable 

Adjustment to situation:, smoothly and easily 

Socialization/Language/ Group participation 

Cooperative play vs. Parallel play 

Conformity to rules 

Attention span^ 

Active vs. passive participation , 
riot^vation - ^ 



POSITION: Special (Education Liaison Teacher 



JOB DESCRIPTION : 

The Llaloon Teacfier has- Llie responsibility of coordinating and implementing 
an integration program of Schelb^y Center children from the ages of 3 - 9 years 
to be- placed in an appropriate regular school program on priority and need baslifi. 
Children ate to be aelected on a team ap'proach basis by involving those whom 
have a direct responsibility to the child. ^ 

PRIMARY RESPONSIBILITIES : 

1, To facilitate tUe integration of handicapped into preschool and regular 
Kindergarten programs^ the Liaison *teacher will Introduce the" new chij^d 
to these programs. Asalsts with children adjusting to new surroundings, 
and school environments* 

2, To set up and coordinate teacher meetings between Schelby staff and the 
preschool and regular Kindergarten teachers and also to keep t1iftff.cli^bv 
Center teacher Informed of the child's progreas and a(ijustment^jrn the 
other class. ^ t 

3, To confer^with parents aa necesaary to inform them of integration suc^ 
cesses or proBlema and t;o answer any questions they may have regarding' 
the program^ . ^ - , .. 

4, To set up s^affings between teacher in the preachool aiid regular Kinder- 
garten programs and Schelby Center regarding individuals children prior 
to the child's first visit to th^ prPgram and as needed throughout the 
year.' / * ; ^ , 

5, To keep accurate records and test schedulea on children in the project* ^ 

6* Assists the principal in the coordina t ion to improve the channels of ^ 
■communication between school and'home throug^the use of parent confer- 
ences both aL Schelby Center and home visitations and possibly news- 
letters to report the progress of their children in regular school pro- " 
grams. ^ ^ / 

7. Provides on-going inservice for instruct ional^ides , a t^ school of aasign- 
ment, in utilt^ation o^f materials prescribed for .participants; has general 
supervision of dally activities of instructional aides* ^ 

RELATeV RESPONSIBILITIES : / 

1* Promotes integration of handicapped pupils in ^ferced County Scboola 

by providing pertiaent information to parents, administrators, teachers 
and other staff memberj relative to the goals and objectives, strategies, 
and processes of integration. * - \ ' 

2.' Keepa abreast of research and successful programa related ^o integratlc^a' 
' to the staff of Schelby Center. * ' i ^ ^ 

3* Servea as consultant to lay and professional- groups studying intergi^up 
' relations and assists^ in the development of recommendations tfor^mainstre^m 

iu^jhandicapped chiSjdren. ^ , ■ 



SUPERVISIOM RESPQMSIBILITIES : 

Responsible to the Project Detector. Supervises aides assigned to the project 
PROFESSIONAL QUALIFICATIOMS : / ^ ^ 



Hinimdm Re<]uirements: 

H« Credential «nd/five (3) years . eoCp4rienc 
severely multiple handicapped Or T. M/ R* 
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POSITION : Instructional Aide for Injtegration Project 

JOB DESCRIPTION : ■ . 

The aide observes and works directly with the hand i capped |c|»l Idren that i W 
assigned to and facilitates integra't ion of ^ ^hese students reiu^ar .classroon^ 
programs. 



PRIMARY responsibilities : ' ' 

Tasks may vary because of specific requirements of the pJogrami or asslgnnjents 
Duties and responsibilities listed below a^j^rfSt alT inclusive, liiut are only 
descriptive of typical tasks performed. ^7 ' j *i 

1. Works with the teachers of the handicapped, irifor^mir^ them qf studen 
progress and problems In the project. 

2. Works with the receiving teacher, helping bhem to understand .the nee|ds 
of the hand i Capped student. * 

3. Participates in educational planning, staff m^et Ing^ ^^nd 4>arent confer* 
ences * ' . ' I L 



4. Provides^ Supervision .in such activities as field trfips_, rest t'ime , 
playground; meal services, and busj.ng. 



3. ^sters ^on attitude of actept^nce to enhance learning of skills in the-' 
^ motor and perceptual areas, language, academics, ptactlcal 1 iving^ 
? vocations and scjlf-help. 

6. Observes and works directly with dhe handicapped students assigned to tbF& 
project, in sending and receiving ^classrooms. 

Other duties as assigned, to meert the needs and exigencies of the program. 
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APPENDIX B 



CASE STUDIES 



Case #1 



Child tP 13 



He has shown' that he doe^ know liow to take care of liimself* He. no«^,^is commiini- 
eating with the teachers and will ft^^fit back to protect htmself. DurLng movies 
he was fascinated by the light tiiat ilie movie j^rojei^ior i;ave off, He was not 
communicat Lng. but now is using qne word sentences- He* also seems most cooperative 
whenjasked tD join'ln on group activities. The aide tlia'c was sent with him 
((Teorge) was "his ideal friend, he incUided Ueorge in everytfiing that he did. 

Case #2 ' ^ Child TD U 

^ ■= i 

^She seema a happy child. * Loves music, art, and f inj^erpa int lng* At first t|iere 
w^. hardlV scvy speech, now she is ta^kin^ louder aid saying more words. At tihtes^ 
she didn't wan£, to come back %o school. Occasionally she would spill her milk 
and would get very upset- Playing with other children was one thing she did' not 

'do' very 'often- She was mostly a loner, but when asked to }oin in with the groups 
' she agreed. Her ;coord ina t ion 'has impfovcd since tl\e be>;inninp; of the year* 



Case_#3, ^_ Child ID 16 

She usually sat quietly listening on the ru^, although did not usually respond 
correctly to questions asked of lier* During; our work lime she. was self directed 
to tasks' she could do'easily, Ka^el painting; and the housekeeping area were" her 
favorites- She kept to herself but was a<;cepted well bv the other children* 

Case ^ Child ID 17 ' 

He listens very well, was socially well adjusted, and was attentive- He seemed 
interested^and wanted to participate- Needs Uirec^i^ns at work time with what 
to do with materials* All children seem to have accepted him- He enjoys spending 
work time In the housekeeping or block area, also writing numerals on the indivir 
dual chalkboards He was interested in counting the blocks but unabl^ to count 
con§iectuively to 10-. He doesn't interact mucf^ with other children inside the 
classroom or on the^ playground'- He do^s his own thi*(fe. 

Case #5 ^ ' Child ID 18 ^ 

4 ' * ' 

He Is aft eager child, but-at times he seemed restless and didn't want to dp any- 
thing* He did puzzles* played with clay, cutt'lng pap^r, and bricks* Enjoyed 
singing very much* At times he had his day of being naughty but socyi got out 
of It when involved in an activity* lie seemed to have 'liked going to Child , 
Development* Every time he accomplished an activity he was very proud' of, his 
work* He usually did what was asked of him- - The sandbox was a favorite activity 
for him* He shared we^l with toys and usually played with his peers* He Really 
enjoyed going to another school- ^ 

Case #6 ^ ' ^ ^ Child ID 20 - 

* * 

She is a conscientious worker^hut needs alot of adu It at tent ion- S^e loves to 

color and i^ill stay with coloring ura&il her ^whole paper is covered with crayon* 
She has mad^ friends easily'and seems to be w*ll liked, by her c4assmlF^tes^ 'Loves 
to plsy on the monkey bars outside at reces^s- overall she is up to grade level 
in her school work, and wall try hard, also was-never a caus^ of a behavior problem 
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in the classroom* 



Case #7 



Child ID 22 



He needs more language development, poes well with small motor coordination* 
His speech is improving. He converses with us on different things* Very happV 
b6y, mixes well. Always happy to'see us eacb) morning* is a patient boy, seldom ' 
gets angry or shows temper. Wants to participate in al V^^^^^^^^^^i never refuses* 



Case. #8 




Does well! Was accepted easier in groups than the other chilld was. No discipline 
problems. Is very interested in everything we do. He Is usually a good listfi^ner 
on the rug and responds correctly when called upon. He was self ditected during 



He attemp^ted 
11 by the children. 



work time and loved to paint and participate in art activitiejs 
paper-pencil tasks, with success usual^. He was accepted we 
and seemed happy when he was at school .\ He liked out of doort activities. We 
enjoyed having him! 



Case #9 



Child ID 32 



She was very excited about going to-Child Development* She also loves animals, 
a dog was bjrought in from one of the teachers. she petted him gently and w&s 
very interested. One of her favorite activities was the sandbox. She shared very 
welland enjoyed being wit^ other children. She really liked matching shapes and 
puzzles which she did very well. She was very Interested in experiments, like 
mixing baking soda and vinegar* Her eyes were glued to the results. Overall she 
was not a discipline problem in the classroom* She enjoyed herself very much 
there* 



Case ^10 



Child ID 33 



He did a lot of cutting in the classroom* After breakfast he would wash apd wipe, 
the tables down everirday* Art was one of his favorites* He enjoyed marble 
painting Wry niuch* He was always ready and. willing to do things* His language 
is very ^^goid< Alot of times he would repeat instructions given to him, (mimic). 
On field ttips he^would follow directions. 



Case #11 



Child ' ID 34 



At first /there was not tbo much socialization* There was some crying when he 
arrived ^t school, a^lso when a task -was t\o- hard for htm. He has poor gross motor 
control,/ Was able to walk on wide board otj ground^'outsid^, but can't jump off a 
block* , (Seems unbalanced. Likes finger painting, colored blocks. Can work one 
to one ^puzzles* No discipline pi^oblem^ Responds to positive statements* Has 
master^/l pouring milk from small pjltcher into his^ glass. 
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Case itU 



Child ID 35 



Seemed to have made ftienids right away. He is very quiet, and well behaved. He 
enjoyed finger pa'inting, and painting objects. A;, very good helper in putting 
things away. He played in ^a.nd box most of the time with other children. 

Caae #t3 ■ ^ Child ID 37 

She was well accet^ted by ^the other children. She didn't participate, while in 
large group situations, but was always conaiderate ^and cooperative* Her academic 
skills were below those of kindergarten children. She worked nicely during work 
time t:hoosing work at her level, but needed alot of aasistance. She was nevet a 
discipline prpblem, was alwaya happy at what ever she did. 



Case #14 ' Child ID 38 

? ' ^ 

He likes collage, records, stories, painting, puzzles, and the playhouse. He 
can eat! with either a fork or spoon but' is clumsy. Will try all breakfast foods. 
He knows what he doesn't want but will taste them even if they aren't his choice* 
Outside he likes the slide* and swings. Can^t handle the tricycle ^ver^ well. He 
fi^s very well into the group, was never any discipline problem. ^ 



Case #15 - Child ID-39 

Sh'e is a very warm and louidg child* Loves to tease and teasing. She was accept 
^3 very well in the class. She enjoyed the classmates and the classmates fenjoyed 
hier. 'Sixe loevfed to sin^ ahd has picked up words and motions to songs very quickly 
One of h^r favorite shows at school is the Electric Co. She has ,a very good 
attention spap and knows her colors very well. Children in other classes have 
npt paid muGh attention to her* Sge was well Accepted by all. 



Case #16 \ - , \ fehild ID 51 

At first the^e was almost no^sociallzation vitK headstart children. Now he 
participates in almost every group ^of activity.. Verbalized in gtoup" setting, 
attiention span very short during groi^ time. Parallel played quite a bit at 
school, did not verbalize^ much, mostly gross motor activities outside, also^ 
interacted with male figure* 

Case #17 . ' ^ ^ ; ^ Child ID 52 

Socialized well with other children, played well, verbalized with difficulty^ 
very open to stories, music and other children. As the year went on she began tq 
verbalize more. She enjoyed painting. Overall was not a behavior problem in 
the classroom. 

t ^ ■ ^ ■ ^ 
C^se #18' . ■■ Child ID 53 

lie did well, parallel played, had diffi^lty verbalizing during group time, 
Mstened well, responds only QCcjSslonaliy. He enjoyed outdoor play and indoor 
tfable, project. No problem in behavior. ^ 
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Case #19 



1 



Child ID 54 



He is quiet, did not verbalize much, parallel played, socialized well with peers. 
Hi* attention ^an very short, had difficulty listening »to story. Shares very 
well at group time» even though he Is shy. Ho discipline problems. 

* 

Case #20 ^ Child ID 55 

She parallel played^ was quiets did not verbalize mucht She did not participate 
in classroom group time to any great extent. She only answered during roll call^ 
No discipline problems were noted* 
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